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Module 3: Principles and Practice of Youth Development Work

The Commonwealth Youth Programme’s Mission

CYP works to engage and empower young people (aged 15-29) to enhance their contribution to development.
We do this in partnership with young people, governments and other key stakeholders.

Our mission is grounded within a rights-based approach, guided by the realities facing young people in the
Commonwealth, and anchored in the belief that young people are:
e a force for peace, democracy, equality and good governance,
e  a catalyst for global consensus building, and
e  an essential resource for poverty eradication and sustainable development.
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Module 3: Principles and Practice of Youth Development Work

Introduction

Welcome to Module 3 Principles and Practice of Youth Development
Work. This module is designed to introduce you to a range of
different approaches to working with young people. You may already
have experience of youth work. If so, then you have been working in
a wide-ranging and complex field. However, you may have experience
of only one type of youth work practice. We have designed this
module so that you can get a clear understanding of several of the
key practices in youth work. This will enable you to develop your
insight and skill by allowing you to draw on a rich frame of reference.

This module will cover six broad areas:

History and traditions of youth development work

® Models and approaches to youth development work

® The practical settings of youth development work

® Face-to-face practical skills when working with groups and
individuals

® The role of youth development workers

Professional conduct.

Module overview
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Module learning outcomes

Learning outcomes are statements that tell you what knowledge and
skills you will have when you have worked successfully through a
module.

Knowledge

When you have worked through this module you should be able to:

® Driefly describe, in your own words, the history and position of
youth development work in the Commonwealth and in your
country

® explain the important factors that have affected youth
development work and that influence current trends
delineate the professional role of the youth worker
describe how inequality affects different groups of young people
and discuss the role of youth development work in intervention

® highlight the importance of CYP’s work, in particular its mission
statements, how it is organised and its priority areas of work

® describe how young people can act as agents of change, with
special reference to Paulo Freire’s methods as one among several
effective traditions of youth development work.

Skills

When you have worked through this module you should be able to:

® demonstrate how certain projects have empowered young people
and contributed to community and/or national development

® analyse your own youth work practice in terms of the history of
this sort of work in your country

® Dbegin working effectively with young people and adults in
enabling them to improve the quality of their lives

® address professional dilemmas in youth development work and in
particular prioritise the use of time and resources

® deal effectively with a range of types of oppression encountered
in your work

® select from a range of different approaches to youth development

work those that are most appropriate to specific circumstances.

10
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About this module

Module 3 Principles and Practice of Youth Development Work 1s divided
Into six units:

Unit 1: Youth development work: history and
traditions

This unit introduces you to the history and traditions of youth
development work.

Unit 2: Youth development work; models and
approaches

This unit introduces four important models of youth development
work.

Unit 3: Youth work practice

This unit introduces the various kinds of youth development work
that are practiced.

Unit 4: Face-to-face skills

In this unit, you will learn techniques of working with young people
individually and in groups.

Unit 5: Social change or social control?

This unit examines the role of youth development workers.

Unit 6; Professional conduct

In this unit, you will examine your own principles and practice as a
youth development worker.

Module overview 11
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This table shows which units cover the different module learning
outcomes.

Module 3 Learning outcomes

Knowledge

1

Briefly describe, in your own words,
the history and position of youth
development work in the
Commonwealth and in your country.

Explain the important factors that
have affected youth development
work and that influence current
trends.

Delineate the professional role of
the youth worker.

Describe how inequality affects
different groups of young people and
discuss the role of youth
development work in intervention.

Highlight the importance of CYP’s
work, in particular its mission
statements, how it is organised and
its priority areas of work.

Describe how young people can act
as agents of change, with special
reference to Paulo Freire’s methods
as one among several effective
traditions of youth development
work.

Skills

7

Demonstrate how certain projects
have empowered young people and
contributed to community and/or
national development.

Analyse your own youth work practice

in terms of the history of this sort of
work in your country.

Begin working effectively with young
people and adults in enabling them to
improve the quality of their lives.

12
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10 Address professional dilemmas in X | X X
youth development work and in
particular prioritise the use of time
and resources.

11 Deal effectively with a range of types X | X X
of oppression encountered in your
work.

12 Select from a range of different X | X | X

approaches to youth development
work those that are most appropriate
to specific circumstances.

Assessment

Each module is divided into a number of units. Each unit addresses
some of the learning outcomes. You will be asked to complete
various tasks so that you can demonstrate your competence in
achieving the learning outcomes. The study guide will help you to
succeed in your final assessment tasks.

Methods

Your work in this module will be assessed in the following three
ways:

® Youth worker interview or case study — outlined at the end of the
module (worth 50 per cent of the final mark).

® A review of the learning journal you keep — see below (worth 20
per cent of the final mark).

® A written examination set by the institution in which you are
enrolled for this Diploma programme or a 1,500 word written
study — outlined at the end of the module (worth 30 per cent of
the final mark).

Several exercises, some requiring field investigation and action, will
be required in the course of your work on each unit.

There are full details of the assignments at the end of the module.

Note: We recommend that you discuss the study and assessment
requirements with your tutor before you begin work on the module.
You may want to discuss such topics as:

® the learning activities you will undertake on your own
® the learning activities you will undertake as part of a group

® whether it is practical for you to do all of the activities

Module overview 13
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® the evidence you will produce to prove that you have met the
learning outcomes — for example, learning journal entries, or
activities that prepare for the final assignment

relating assignment topics to your own context

when to submit learning journal entries and assignments and
when you will get feedback.

Learning journal

Educational research has shown that keeping a learning journal is a
valuable strategy to help your learning development. It makes use of
the important faculty of reflecting on your learning, which supports
you in developing a critical understanding of it. The journal is where
you will record your thoughts and feelings as you are learning and
where you will write your responses to the study guide activities. The
journal is worth 20 per cent of the final assessment. Your responses to
the self-help questions can also be recorded here if you wish, though
you may use a separate notebook if that seems more useful.

Again, we recommend you discuss the assessment requirements with
your tutor before you begin, including how your learning journal will
be assessed.

Self-test

Take a few minutes to try this self-test. If you think you already have
some of the knowledge or skills covered by this module and answer
‘Yes’ to most of these questions, you may be able to apply for credits
from your learning institution. Talk to your tutor about this.

Note: This is not the full challenge test to be held by your learning
institution for ‘Recognition of Prior Learning’.

Put a tick in the appropriate box in answer to the following questions:

Yes No More
or less

Can you describe the history and
traditions of youth development
work in the Commonwealth and in
your country?

Can you explain the models and
approaches that have affected youth
development work and which
influence current trends?

Can you describe the professional
role of the youth worker?

14
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Yes No More
or less

Can you describe how inequality
affects different groups of young
people and how a youth
development worker can intervene?

Can you discuss CYP’s work, in
particular its mission statements,
how it is organised and its priorities?

Can you describe how young people
can act as agents of change?

Can you describe Paulo Freire’s
methods as one among several
effective traditions of youth
development work?

Can you give examples of specific
projects that have empowered young
people and contributed to national
development?

Can you discuss your own practice in
terms of the history of this sort of
work in your country?

Can you explain how you work with
young people and adults to enable
them to improve the quality of their
lives?

Can you explain how you address
professional dilemmas in youth
development work and in particular,
how you prioritise the use of time
and resources?

Can you describe how you deal
effectively with a range of types of
oppression in your work?

Can you describe how you make use
of different approaches to youth
development work?

Module overview 15
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Learning tips

You may not have studied by distance education before. Here are
some guidelines to help you.

How long will it take?

It will probably take you a minimum of 70 hours to work through this
study guide. The time should be spent on studying the module and
the readings, doing the activities and self-help questions and
completing the assessment tasks.

Note that units are not all the same length, so make sure you plan and
pace your work to give yourself time to complete all of them.

About the study guide

This study guide gives you a unit-by-unit guide to the module you are
studying. Each unit includes information, case studies, activities, self-
help questions and readings for you to complete. These are all
designed to help you achieve the learning outcomes that are stated at
the beginning of the module.

Activities, self-help questions and case studies

The activities, self-help questions and case studies are part of a
planned distance education programme. They will help you make
your learning more active and effective, as you process and apply
what you read. They will help you engage with ideas and check your
own understanding. It is vital that you take time to complete them as
they occur in the study guide. Make sure you write full answers to the
activities, or take notes of any discussions.

We recommend you write your answers in your learning journal and
keep it with your study materials as a record of your work. You can
refer to it whenever you need to remind yourself of what you have
done. The activities may be reflective exercises designed to get you
thinking about aspects of the subject matter, or practical tasks to
undertake on your own or with fellow students. Answers are not
usually given for activities. A time is suggested for each activity (e.g.,
‘about 20 minutes’). This is just a guide. It does not include the time
you will need to spend on any discussions or research involved.

The self-help questions are usually more specific and require a brief
written response. Answers to them are given at the end of each unit.
If you wish, you may also record your answers to the self-help
questions in your learning journal, or you may use a separate
notebook.

The case studies give examples, often drawn from real life, to apply
the concepts in the study guide. Often the case studies are used as the
basis for an activity or self-help question.

16
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Readings

There is a section of Readings at the end of the study guide. These
provide additional information or other viewpoints and relate to
topics in the units. You are expected to read these.

There is a list of references at the end of each unit. This gives details
about books that are referred to in the unit. It may give you ideas for
further reading. You are not expected to read all the books on this list.

Please note: In a few cases full details of publications referred to in
the module have not been provided, as we have been unable to
confirm the details with the original authors.

There is a list of Further Reading at the end of each module. This
includes books and articles referred to in the module and are
suggestions for those who wish to explore topics further. You are
encouraged to read as widely as possible during and after the course,
but you are not expected to read all the books on this list. Module 4
also provides a list of useful websites.

Although there is no set requirement, you should aim to do some
follow-up reading to get alternative viewpoints and approaches. We
suggest you discuss this with your tutor. What is available to you in
libraries? Are there other books of particular interest to you or your
region? Can you use alternative resources, such as newspapers and
the internet?

Unit summary

At the end of each unit there is a list of the main points. Use it to help
you review your learning. Go back if you think you have not covered
something properly.

Module overview
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Ilcons

In the margins of the Study Guide, you will find these icons that tell
you what to do:

Self-help question

Answer the question. Suggested answers are provided at the end
of each unit.

Activity

Complete the activity. Activities are often used to encourage
reflective learning and may involve a practical task. Answers are
not provided.

Reading

Read as suggested.

Case study

Read these examples and complete any related self-help
question or activity.

Studying at a distance

There are many advantages to studying by distance education — a full
set of learning materials is provided, and you study close to home in

your own community. You can also plan some of your study time to

fit in with other commitments like work or family.

However, there are also challenges. Learning at a distance from your
learning institution requires discipline and motivation. Here are some
tips for studying at a distance.

1  Plan — Give priority to study sessions with your tutor and make
sure you allow enough travel time to your meeting place. Make a
study schedule and try to stick to it. Set specific days and times
each week for study and keep them free of other activities. Make
a note of the dates that your assessment pieces are due and plan
for extra study time around those dates.

2 Manage your time — Set aside a reasonable amount of time each
week for your study programme — but don’t be too ambitious or
you won't be able to keep up the pace. Work in productive blocks
of time and include regular rests.

18
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Be organised — Have your study materials organised in one place
and keep your notes clearly labelled and sorted. Work through
the topics in your study guide systematically and seek help for
difficulties straight away. Never leave this until later.

Find a good place to study — Most people need order and quiet
to study effectively, so try to find a suitable place to do your work
— preferably somewhere where you can leave your study materials
ready until next time.

Ask for help if you need it — This is the most vital part of
studying at a distance. No matter what the difficulty is, seek help
from your tutor or fellow students straight away.

Don’t give up — If you miss deadlines for assessment pieces,
speak to your tutor — together you can work out what to do.
Talking to other students can also make a difference to your study
progress. Seeking help when you need it is a key way of making
sure you complete your studies — so don’t give up!

If you need help

If you have any difficulties with your studies, contact your local
learning centre or your tutor, who will be able to help you.

Note: You will find more detailed information about learner support
from your learning institution.

We wish you all the best with your studies.

Module overview
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Unit introduction

Welcome to Unit 1 Youth development work: history and traditions.

This unit introduces you to the history and traditions of your field of
work. Learning about the history and traditions of youth
development work will help you to understand your role in this field.

We begin by asking the question: What is youth development work?
Because this is quite a complex issue, we have summarised it in terms
of the three main principles of the Harare Commonwealth Declaration
(1991): enabling, ensuring and empowering young people.

We will explore how these principles are embodied in the main
spheres of action for youth development work:

® youth development work in families and communities
youth work as social and leisure provision
pastoral work and out-of-school education

youth work for national development

youth welfare work.

We will conclude by examining the nature of professionalism in
youth development work. This is a relatively recent change in the way
we think about the work. This change has arisen because youth work
has become much more complex under the impact of global, social
and economic change. Youth workers now have to tackle complex
problems that require much greater theoretical awareness and more
complex practical ability than before. The course you are now
studying is a result of this shift towards professionalism.

Note: Some of the activities in this unit ask you to research the history
and traditions of youth development work in your own country. A
good starting point is to talk to your colleagues and to your tutor. Ask
your tutor to provide you with whatever readings and/or case studies
are available. These will help you develop a perspective of youth work
traditions in your own country.

If help is not forthcoming, you might then have to consider:

® contacting a youth organisation near where you live and asking
them for some advice on how to obtain such materials

® ooking in your local library, visiting a library in a local
educational institution such as a university, and looking at any
resources you have at the place where you work.

Unit 1: Youth development work: history and traditions 23
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Unit learning outcomes

When you have worked through this unit, you should be able to:

® Give an overview of the international history of youth
development work and briefly describe the six main traditions
that characterise it

® Discuss CYP’s work, in particular how its three main principles
influence the practice of youth development work

® Describe the professionalisation of the role of the youth worker,
1dentifying at least four characteristics of the profession

® Explain how youth development work has evolved as a response
to social and economic change in the world.

24 Unit 1: Youth development work: history and traditions
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What is youth development work?

The central purpose of youth development work is to empower young
people to play an assertive and constructive role in the strengthening
and regeneration of their communities. We believe that young people
are our communities’ most important resources, but also that we need
to develop their individual potential in order for them to lead fulfilled
lives.

A youth development worker has three distinct roles:

® working face-to-face with young people in a variety of settings
e.g. clubs, projects and outreach work

managing and supporting other paid and volunteer workers

formulating and developing community policies for governmental
and non-governmental organisations (NGOs).

Youth workers undertake their roles across a wide range of settings.
The type of work they engage in will differ, depending on:

® the organisation they work for

® the country they work and live in

® the type of young people they work with
([

the philosophical approach of the country, organisation and/or
young people they work with

® the resources they have available to work with young people.

The Commonwealth Youth Programme

The Commonwealth Youth Programme (CYP) embodies the three
main principles of the Commonwealth Harare Declaration (1991),
and states that they should be central to the practice of all youth
development work. The principles are summarised in the following
concepts: enabling, ensuring and empowering.

Enabling

Enabling is about creating the conditions in which young people can
act on their own behalf, and on their own terms, rather than relying
on other people and professionals to do things for them.

The enabling approach assists youth development workers to ensure
that young people:

® understand and value the cultural values and traditions of their
group, society and country

® are themselves valued as a key part of their country’s national,
social, economic and political life.

Unit 1: Youth development work: history and traditions 25
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A youth worker using the enabling approach in their work would
encourage young people to:

develop new skills

develop self-confidence and self-esteem

® raise their aspirations
® speak for themselves
® take the initiative in making a creative contribution to their

communities.
They might work in a team with other youth workers to:
® address young people’s needs

® analyse and evaluate different ways in which young people’s
needs can be addressed

® design and develop new ways of implementing policy.

If they are experienced and have thought a lot about this, they might
work with other organisations:

® {0 mainstream young people’s views in policy formation and
implementation

® to actively influence policy development and implementation
(e.g. employment, socio-economic policies, etc.)

® to keep young people always in focus in order to ensure delivery
of programmes that are relevant to them.

Case Study 1.1

Creating conditions for success

The situation concerns a small group of young people. On leaving
school, they find that, although their school had run a generic craft
training programme, they are unable to find craft work of any kind in
local firms. Their skills are not developed enough to be attractive to
modern firms, which use complex machinery, nor specific enough for
traditional craft workshops. In both cases, they will be expensive to
employ, as they will need training.

The modern firm prefers to employ young people who have a good
general education and can therefore be easily trained. The traditional
companies like to take younger workers because they can employ
them very cheaply during the training period.

The youth development worker sees that:

® 1t is essential for the morale of this group that they are employed
quickly in work that is recognised as useful to the community

® it is important that the work is related to the work they did at
school

26
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® they will also need rapid upgrading of their general
mathematical, communication and technological skills so that
they can become attractive to modern firms.

The youth worker organises them into a scheme supported by an
NGO for refurbishing a shantytown in the inner-city area. Retired
craftspeople and professionals help with this scheme, which has a
training programme built in.

It may well be that some of the young workers will develop their craft
skills to the point where they can set up in private business
individually, or as a partnership.

Activity 1.1

(about 30 minutes)
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Discuss with others the ways in which this case study illustrates
an enabling approach.

Also, discuss the type of things that you, as a youth
development worker, might do to develop an enabling
approach in your own work with young people.

Write down your ideas in your learning journal.

Ensuring

Ensuring is about always working in harmony with the core
Commonwealth values and principles, because these are designed to
give a sense of meaning and moral and social purpose to the ways in
which young people can use their skills and knowledge.

The ensuring approach is meant to assist youth development workers
to:

® maintain the principle of equity as the essential underpinning of
all youth programmes, activities and outcomes

® develop an awareness and moral commitment to the ideals of the
Commonwealth and the tradition of the groups that founded it.

An ensuring approach to youth development work could include
helping young people, no matter what their social background, to:

® secure opportunities for developing their learning abilities

® acquire ways of making themselves into valuable and
contributing members of the community

® express their needs and ideas to the people who have power in the
society.

Unit 1: Youth development work: history and traditions 27



Commonwealth Youth Programme Diploma in Youth Development Work

This approach might involve the youth worker learning to network
with other development workers to:

® develop collective understanding and skills in this work

® learn together how best to mainstream youth policy and
particular equity issues

® work together with stakeholders and policy makers to influence
the creation of new policies or to improve existing ones

® work collaboratively and share technology to optimise the
efficiency of the work.

If youth workers are very experienced, they might be involved in
collaborative work with other organisations, to encourage:

® awareness and sensitivity to young people’s issues
® allocation of resources to young people

® the running of programmes for young people.

Case Study 1.2

Turning the tables

It is the end of a period of civil unrest and a group of young people,
some of whom have been locked up for several months, have now
been released. They now find that they are not accepted as equal
citizens in mainstream culture. They are angry, some of them are
bitter, and all are bewildered by the change of values. Because of
poverty, some of them have become involved in selling narcotics, but
the police are now on their case, so this avenue is no longer an option.

A detached youth worker has made contact with them. She realises
the extremity of the problems of these young people and first finds
somewhere for them to stay together as the winter comes on.

The youth worker can find few funds but organises most of the
youths into work teams and offers them on contract to schools,
private firms and local farmers. Their money is pooled and bit by bit,
they turn their building into a spartan but serviceable young men’s
and women'’s club, where they hold dances, invite bands and put on
plays and debates, and where they live together in a non-formal
educational culture.

They learn to read and write, do maths and understand construction
and machine technology. The core of the non-formal educational
curriculum revolves around the great human questions of democracy:
human rights, equity, justice, collective versus private wealth, the
environment.

The youth worker intends not just to bring them into the fellowship
of the country’s mainstream community but also to help transform
that community into what it ought to be, using these young people as
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an example of the heights to which life can reach with the fewest of
resources.

This is not unachievable. For example, the Hare Krishnas did it in
Nairobi with the dispossessed children of the streets.

Activity 1.2

(about 30 minutes)

\\\’

Discuss with others how this case study illustrates an ensuring
approach.

Also, discuss the type of things that you, as a youth
development worker, might do to develop an ensuring
approach in your work with young people.

Write down your ideas in your learning journal.

Empowering

Empowering is about putting the democratic principles that underpin
the modern Commonwealth into action with young people, so that
they can take assertive and constructive action in the decision-making
that affects them at all levels of society.

The empowering approach assists youth development workers to
ensure that young people:

® understand deeply and internalise democratic principles and
practices

® have the insight and skills to influence the decisions that affect
them and their communities.

A youth development worker who is trying to empower young people
aims to:

® help young people develop much more of their own open-ended
potential as thinkers, interactors and doers

become involved creatively in social change

gain access to resources

play a full and active part in social and economic development
organise self sustaining initiatives

assert their and others’ human rights

practise Commonwealth values and principles
participate fully and actively in democratic processes.

They might work with other youth development workers to practise
advocacy with and for young people.
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With more experience, they might also work with other organisations
to improve youth-related social policy and its implementation.

Case Study 1.3

Fostering relationships

In the post-apartheid South Africa, the limited resources available are
being pursued by anyone who can manipulate the system, despite
strong government action towards racial and sexual equity. Apartheid
inevitably left many inequities that are extremely difficult to put right
in a situation of global economic struggle.

In the Eastern Cape, the area is largely rural, and illiteracy and
innumeracy are very high. Now that the government can no longer
afford to subsidise local industry, large firms are moving away to East
London and Port Elizabeth, taking away the leading edge of the local
economy, with consequent deflationary effects on demand and
industry.

The role of the youth development worker could be crucial in this
environment. There is an overall need to make the region much more
proactive in attracting investment or in creating the conditions for a
steady flow of local workers into the rich urban areas during the
working week. These workers would either return to their families at
weekends or move away and repatriate funds to families left behind.
The value of repatriated funds is that they create a steady flow of
small amounts of money, which can be used to keep alive the
educational and communications infrastructure.

The area is very beautiful, and there is already a thriving tourist
industry on the coast, which could be extended inland. The area
could also be a haven for communications and financial services firms
worried about the unrest in the cities.

However, the area needs a good communications infrastructure and a
good supply of educated and trained workers. This 1s where the youth
worker comes in, because one of the great needs is to create small
adult learning centres out in the rural towns and villages, under the
aegis of the Eastern Cape Technikon.

The youth development worker can be the knowledgeable negotiator
with the Technikon, with the ANC and the trade unions, local
business people and so on. The aim would be to build a small group
of young people to create and manage these centres (the youth
worker would be a facilitator only and would gradually relinquish his
leadership functions to the youth group). When one small group is up
and running, the youth worker could move on to the next area. This
1s a realistic situation and an urgent one.
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Activity 1.3

(about 30 minutes)

\\\}

Discuss with others how this case study illustrates an
empowering approach.

Also, discuss the type of things that you, as a youth
development worker, might do to develop an empowering
approach in your work with young people.

Write down your ideas in your learning journal.

Self-help question 1.1
(about 15 minutes)

In your own words, write what you consider to be the key
elements of the three approaches we have been discussing:

An enabling approach is about:

An ensuring approach is about:

An empowering approach is about:

Compare your answers with those provided at the end of the
unit.
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The history of youth development work

The work that is now done in the field of youth development
continues to endure changes because of the impact of the global
economy on the social and economic life of every part of the world,
small or large. However, many of the practices of youth development
work are deeply influenced by a long history.

There are six main international traditions of youth development
work. They are:

youth work for the development of families and communities
youth work as social and leisure provision

pastoral work and out-of-school education

uniformed and military-style youth movements

youth work for development

AN U R W =

youth welfare work.

Not all of these traditions are necessarily to be found in your country.
In fact, your country may also have other traditions. You should be
aware of these traditions, but you are also encouraged to research the
history of youth development work in your country, because there are
likely to have been many similar responses to local circumstances
over a long period.

Next, we look at the six traditions in turn.

Families and communities

The earliest traditions of youth development work are related to the
roles of adult family members and community elders who
traditionally cared for, supported, educated and controlled young
people.

Challenges to these traditions, such as the move to employment-based
economies, the huge increase in HIV/AIDS and other sexually
transmitted diseases and increases in teenage pregnancies, together
with the general erosion of tradition, have contributed to changes in
the community structures (Plange, 2000). Traditional methods have
become less and less effective in helping young people make the
transition to adult life, so they have been supplemented by (and in
many wealthy countries replaced by) professional advice and help,
sometimes in the form of formal youth programmes to promote
inclusion.

Rapid social change causes role difficulties for the youth development
worker, who has to become ultra-sensitive to the feelings and
expectations of the family and community while working in a close
relationship with them.
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Social and leisure provision

Youth work that includes social and leisure provision for young
people is one of the oldest traditions of youth work in developed
countries such as Australia, the UK and Canada. It developed
strongly there because rapid industrialisation and urbanisation
created a lot of free time for those not yet in work, and who were, if
poor, without the means and knowledge to use that free time
productively. This tradition tends to be associated with
unemployment, rising crime rates, mental illness and drug-abuse.

If you come from a reasonably prosperous rural area, these social
1ssues will probably seem strange to you. However, global economics
are increasingly bringing some of these social conditions to many
formerly settled and harmonious communities.

In this context, youth work as social and leisure provision developed
for four main reasons:

® to help young people meet peers, develop social skills and a sense
of belonging, and to enjoy themselves

to allow young people to have a space of their own
to protect young people from the dangers of society

to protect society from troublesome young people

to integrate and socialise young people into society.

The types of programmes offered through this tradition may include:
® informal social gatherings

® clubs offering structured activities (such as photography, fishing
and so on)

® sport and recreational activities
® village-based youth clubs in rural societies.

This type of provision usually has an underlying agenda which
focuses on developing character in young people, rather than
competitiveness. Values such as loyalty, fair play, and social and
national responsibility are promoted within the youth groups that
offer programmes. In many Commonwealth countries, there may
even be contradictions in the ideology of such groups. Some may
have been set up by colonists and others by the independence
movements which struggled against the colonists. They are likely to
have quite different traditions and values.
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Activity 1.4

(about 30 minutes)

\\\’

Do such youth organisations exist in your own country?

If they do, research two organisations. Describe each, keeping
in mind the following issues:

® Do they have a common history and ideology?

® What activities do they provide and what do these
activities aim to do?

Discuss the results of your research work with other people
(family, fellow workers, peers) and write your reflections in
your learning journal.

If these organisations do not exist in your country, ask your
tutor for assistance in researching two organisations in other
countries. Then describe them according to the criteria set
above.

Pastoral work and out-of-school education

Pastoral work and out-of-school education are superficially similar to
and overlap the leisure tradition. However, they may be deeply
committed to ideologies and agendas of a social and/or spiritual
nature.

Religious, sporting and international organisations have established
extensive structures and activities for youth development work in
many developing and developed countries throughout the world.

These organisations include the Young Men’s Christian Association
(YMCA), Young Women’s Christian Association (YWCA), and
many Christian and Muslim young people’s fellowships, as well as
missions, benevolent groups, mosques and churches. In many cases,
these organisations have always had clear educational and/or
religious goals, and distinct traditions of working with young people.

Unit 1 of Module 2 Young People and Society explained that the early
traditions of this approach had a functionalist ideology of helping
young people to develop and integrate into society. Young people
were supposed to adjust to society’s rules and norms as they matured
to adults.

Later, the focus moved to person-centredness, which claimed to help
young people identify and address their own goals and needs, rather
than those of society. This is claimed to be a pluralist approach, based
on what Module 2 called an ‘interactionist’ view of society.

While this type of youth development work can be, in the right
circumstances, a humane and empowering approach, you have to ask
whether it can possibly help weak groups of young people deal with
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an openly repressive system. For example, could youth groups
effectively address their goals and needs under the Nationalist-
controlled South Africa during the apartheid years? Similarly, does
this work always help young people in countries controlled by the
mass advertising of international companies?

In the UK today for example, there are many former immigrant
families from the Caribbean and the Asian sub-continent who have
become trapped in a cycle of poverty. Educated leaders from these
communities, often working with religious and social youth
personnel, have begun to set up weekend, evening and holiday
schools to ensure at least some educational success, which will then
enable young people to compete for jobs and so raise the
community’s standards of living. This tradition is also a very lively
one in parts of post-apartheid South Africa, where its origins were
often in the political struggle against white supremacy.

Religious institutions have had a significant impact on the practice of
youth work. Many religious institutions adopted the character-
building and rescuing approach to their work with young people.
Emphasis was placed on developing young people’s sense of identity
within the church, and converting young people’s attitudes, beliefs
and behaviours to conform with those of the church. This is clearly a
functionalist ideology, and as such was one of the methods used by
colonial powers to divide and rule countries such as India and
Nigeria.

However, in Latin and Central America, many Catholic organisations
have practised liberation theology, influenced by Marxist conflict
theory, in which they interpreted Christianity as a force against social
oppression. In doing so, they mobilised poor people to fight back
against great companies and landlords robbing them of their land and
generally impoverishing them, and sometimes even against corrupt
government.

Many religions, no matter how pacifist at one level, recognise the
contradiction between the need to fight against oppression and the
need to adjust to an evolving society. Let’s look at the terrible events
of 11 September, 2001 that destroyed the World Trade Centre in New
York. It 1s believed that the ideological motivation behind these events
was a war against oppression. In retaliation, the USA and its allies
declared war on international terrorism. Inadvertently, this has
diminished understanding of the goals of young Muslims and
Muslim youth movements, though these are almost all aimed at
helping young people adjust their values and behaviour to a changing
world, while still remaining true to Islamic principles.
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Uniformed and military-style youth movements

Army and naval cadets were formed in the nineteenth century and
later followed by air force cadets. Some of the founders of major
youth movements used their own experience of military discipline
and drill as the basis for their work. William Alexander Smith
founded the Boys’ Brigade in Glasgow, Scotland, with a programme
of military drill, brass bands and Bible study. General Robert Baden-
Powell was a career soldier who had a more unorthodox approach to
his craft. While serving in India, he wrote a manual on scouting, or
spying on the surroundings and position of the enemy. He
successfully defended the siege of Mafeking during the Anglo-Boer
War in South Africa (1899-1902) and used boys to run messages
during the siege.

He founded the Boy Scouts in 1904, and affiliated associations were
soon established 1n all parts of the British Empire. The Boys Scouts
of America movement was based on similar principles after the
Americans saw the movement in England, but it was never a formal
part of the Baden-Powell organisation.

The motivation behind the Scouts was national revival: many army
recruits had proved unhealthy or unfit and the British army had only
prevailed over the Boers by weight of numbers and by isolating the
civilian population in concentration camps. The Scout movement was
based on a promise to honour God, King and Country. While it did
not employ drill like the Boys’ Brigade, it did prepare boys with skills
to survive in the outdoors, and its early activities were more military
than they became in later years. Baden-Powell once claimed that a
fully trained scout had the skills of an army sergeant.

The Scouts became a model for many later movements. The first was
the Girl Guides, formed to provide for the aspirations of girls at a
time when joint activities and close association with young women
were considered to be weakening for boys. Totalitarian regimes,
particularly Nazi Germany and the Soviet Union and its satellites,
established national youth movements with many superficial
similarities (particularly the style of uniform) to the Scout movement.
The Hitler Youth was formed by the compulsory amalgamation of all
existing youth organisations into one; its aim was to generate the
commitment of young people to the values and policies of the Nazi
regime. In the Soviet Union the Young Pioneers was the only
organised youth movement and was seen as preparation (for some at
least) for entry to the Komsomol (the Young Communist League) and
eventually to the Communist Party.

The Baden-Powell scouts became far less militarist after the First
World War and moved to a greater degree of multiculturalism by
stressing the participation of a range of national and ethnic groups.
Since the collapse of the Soviet Union, few countries have tried to
control young people by allowing only one youth organisation. Such
a monopoly in democratic societies would clearly be unsuccessful.
Some government-organised youth movements have been established,

36

Unit 1: Youth development work: history and traditions



Module 3: Principles and Practice of Youth Development Work

often as a way of providing employment or training, but they are
seldom compulsory. Cadet forces remain in many countries as a way
of preparing young people to enter the military forces, but in
comparison with past organisations, generally play down the goal of
ensuring loyalty and patriotism.

Development work

Youth work for development has played an important role in official
national development efforts. Such work has been used to promote
national fitness, democracy struggles, community development and
citizenship education. It has also been an international trend as young
people from urban and industrial societies have been recruited to
spend time in developing societies, usually after completing their
education but before taking up a career. Examples of this are the
United States Peace Corps and the British Voluntary Service Overseas
(VSO).

The principal concerns of youth work for development include the
development of young people’s:

® political knowledge
® political skills
® abilities to create an identity with a particular social movement.

Examples of youth work for development are organisations such as
the Pacific Youth Council, the Co-operative Youth Movement, the
Young Socialists, Bangladeshi Youth Leagues, Malawi’s Young
Pioneers, and the ANC Youth Movement.

Some youth work for development has centred on working alongside
government in a supportive role, while other youth work for
development has focused on directly tackling the broader structural
problems in society, such as working to help women in rural areas
gain access to credit and to technical expertise.

Central to youth work for development has been the aim of helping
young people to understand the entrenched nature of oppression as a
force built into the structure of society and of the economy. As a
consequence, it has generally aimed to help young people take an
active role in the political arena through community activity and
participation in political parties and organisations, unions and
national and international movements.
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Activity 1.5
(about 30 minutes)

Discuss with your colleagues how you think you and they might
work in this way in your country. Where are the greatest areas
of need? How might the right kind of leadership and expertise
be brought to bear on the problems? Where are the gaps and
areas for collaboration?

Summarise your main ideas and write them in your learning
journal.

Youth welfare work

In this context, the term ‘welfare’ means supporting people who are
finding it very hard to get the basic living requirements that are
acceptable by the standards of their society. They might be in this
situation because of structural poverty, such as inequities in the
distribution of resources (including the resources of education,
health, land and so on), or because of personal problems due to
community or family break-up, or illness.

The tradition of youth welfare work varies significantly across the
Commonwealth. In most countries, youth welfare work relies on the
sponsorship of philanthropic non-governmental organisations. It is
usually only in developed countries such as New Zealand, Australia,
the UK, Canada, USA and in some European countries such as
Norway and Germany, that youth welfare work is sponsored by the
government.

The welfare tradition has its roots in the Victorian era of nineteenth
century England, with the notion of ‘rescuing’. This approach saw
young people as victims who needed to be saved from the dangers of
society, and in need of moral and religious instruction.

In many cases, this approach has been adopted by volunteers guided
by their own personal values, evangelistic Christian or other moral
codes. These values have an influence on how effective the work will
be if the values are not acceptable to the recipients. Many of the
sponsoring organisations and individuals are prepared to let their
value systems be subdued in case that interferes with the work itself.

As the welfare approach became professionalised, certain young
people were identified as being ‘at risk’, ‘in trouble’ or ‘deprived’.
Professionals were employed to provide counselling, material relief,
accommodation and/or training. Welfare workers operating within
an interactionist and/or pluralist tradition assist young people to
identify their problems and then to act on them within the law.

Examples include the committed religious group the Hare Krishna
Hindu religious sect, which has organised welfare accommodation
and education for homeless street children in Nairobi; and Save the

38

Unit 1: Youth development work: history and traditions



Module 3: Principles and Practice of Youth Development Work

Children, which organises welfare work for and with children
throughout the world.

A further development of the welfare tradition has been the
emergence of organisations that provide information to young people
and also act as advocates, with legal know-how, on their behalf.

It is important for youth development workers to try to understand
the economic environment in which welfare work takes place. For
example, famine relief, laudable as it is, can rarely tackle the
underlying problems of famine. Famine is likely to be the result of
sustained drought or other adverse climate conditions. It may also be
that farmers have been compelled or persuaded to grow cash crops for
the markets of rich countries, neglecting traditional subsistence crops.

Activity 1.6

(about 45 minutes)

\\\’

There will be a variety of welfare activities in your country
delivered by various agencies. Find out about three agencies
that deliver programmes concerned with young people.
Consider the following questions in your investigation work:

® Who runs the agency?

® What are the aims and objectives of an agency that you
consider to be a good one?

® What does the agency offer to young people?

Compare the three agencies in terms of the effectiveness of
their programmes/activities. Then explain why in your view
one agency might be more effective than the others and
present the rationale for your conclusion.

Discuss your findings with others and write notes in your
learning journal.
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Self-help question 1.2
(about 20 minutes)

Briefly describe the six main international traditions of youth
development work.

Compare your answers with those provided at the end of the
unit.

Youth development work as a profession

In the previous section, you learned that there are six main traditions
of youth development work:

youth work for the development of families and communities
youth work as social and leisure provision
pastoral work and out-of-school education

uniformed and military-style youth movements

youth work for development, and
youth welfare work.

Partly because of their integration into activities funded by
government, aid agencies or NGOs, youth welfare work and youth
work for development tend to be largely professionalised. This is not
to say that there are no professionals in the other traditions, but that
the origins of these traditions are in voluntary movements within
families, communities, churches, missionary groups and other
philanthropic groups, which tend to be low-budget, low-paid
organisations.

Youth development work and youth welfare work have a longer
professional history, with the work usually practised by professional
occupational groups, such as youth workers, welfare workers and
social workers.

In more recent times, other traditions, such as pastoral and out-of-
school education, leisure and community work, have increasingly
employed professionals to undertake work with young people.
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What is a professional?

The sociology of the professions is a contested field of study. There is
a deep division between those who feel that:

® professional ethics and professional control are the only
guarantees of quality in any kind of business or public life

® professionalism is a means of mystifying the rest of the
population into giving too much control and money to specialists
who refuse to share their expert knowledge.

Whatever else professionals are, they are supposed to be trained in the
most up-to-date, high-level skills and knowledge associated with their
work. They are supposed to:

® update themselves regularly on professional developments

® work in an ethical way (guided by standards and codes of values
and ethics)

® guarantee that their work is of the highest quality, no matter who
the client is.

Professionals are individuals with a quality job to do, bound by the
standards and values of the profession they belong to.

A professional requires a quality education and preferably supervised
vocational training by a qualified person, to develop skills and to
understand the nature of their work. This Diploma course is designed
as the first stage of such a professional education and training.

Developing professionalism

In the youth development field, education and vocational training can
make the difference between:

® a worker who analyses the problems they are dealing with and
has the skills to improve things significantly

and

® a2 worker whose approach is memorised from a book or simply
‘applied commonsense’, and whose influence on problems is very
limited.

There are, of course, situations where applying commonsense is the
most appropriate course of action, but these situations do not require
a professional to deal with them.

There are some things that are common to having a professional
approach to youth development work. These include:

® seceing ourselves as knowledgeable partners rather than mere
experts in our work with young people

® distinguishing between the necessary professional detachment or
objectivity and sheer indifference
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® avoiding control of access to information and control of people
by specialist language (jargon)

® working co-operatively with other professionals and other agents
rather than competing with them.

To ensure credibility, we must treat our jobs, our own on-going
learning and our staff’s development professionally. One way of
achieving this is through a commitment to lifelong learning. Another
important way is to take on the role of an active, reflective
practitioner. This idea draws on Paulo Freire’s (1972) educational
model of ‘praxis’ or the continuing cycle of reflection upon both
theory and practice.

The active, reflective practitioner

An active, reflective practitioner is a professional who:
® s in control of her or his thinking and learning

® analyses circumstances and situations

® applies systematic problem-solving skills
(]

recognises the social context in which individuals operate and
responds appropriately to this

® has a thorough grasp of a range of youth work models and skills,
and deploys them flexibly and appropriately.

This module, as well as others in the Commonwealth Youth
Programme, will help you to build on the skills that you already have,
to become an effective professional in youth development work.

Self-help question 1.3
(about 20 minutes)

Think about what a professional approach to youth
development work should entail. Briefly describe the key
features a youth worker should exhibit to confer on the
profession the professionalism it deserves.

Compare your answers with those provided at the end of the
unit.
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Unit summary

In this unit, we have:

® cstablished that the central purpose of youth development work is
to empower young people to contribute fully to the enrichment of
their communities

® briefly looked at the six main traditions of youth work and
recognised that they include:

o development of families and communities

o social and leisure provision

o pastoral work and out-of-school education

o uniformed and military-style youth movements
o development work

o welfare work

® concluded that being a professional youth development worker
means that one must work in an ethical way, faithful to certain
values.

Understanding youth work traditions helps you to understand the
continuum of youth work and the factors that influence practice. As
you continue to learn about the history and traditions of youth
development work, you will develop new perspectives of your own
work. At the same time, it is important that you do not see these as
too prescriptive. Remain flexible.

Within and across these traditions, youth workers have different
approaches and explanations for their practice. For example, some
youth workers who operate within the leisure tradition may still view
themselves as political educators. It is therefore sometimes difficult to
distinguish between different examples of youth work practice.

The complex history of youth development work, coupled with a
combination of different education and training programs, cultures
and contradictory theories, has produced a rich variety of approaches
and techniques in youth work. This, together with the unbounded
range of social situations we might find ourselves in, means that we
must not see young people and our roles in a stereotyped way.
Professionals must be able to develop flexible orientations and
approaches to the people they work with.

In the next unit, we will look at some of the models and types of
youth work interventions, which will assist you to develop your own
rich and flexible understanding of the work and to understand the
reasons that other youth development workers might act in different
ways from you.
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To check how you have got on, look back at the learning outcomes
for this unit and see if you can now do them. When you have done
this, look through your learning journal to remind yourself of what
you have learned and the ideas you have generated.
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Answers to self-help questions

Self-help question 1.1

An enabling approach is about creating conditions that help young
people to become more independent rather than relying on others to
do things for them.

An ensuring approach promotes the core Commonwealth values and
principles (democracy, liberty, justice and equity) because these give a
sense of meaning and moral and social purpose to the ways in which
young people can use their skills and knowledge.

An empowering approach encourages young people to think about
democratic principles and practices and to have the insight and skills
to influence the decisions that affect them and their communities.

Self-help question 1.2
There are six main international traditions:

1  Youth work in the development of families and communities is
the earliest tradition of youth development work. It is related to
the role of family and community members who cared for,
supported, educated and controlled young people. As family and
community structures change, traditional methods may be
supplemented by professional advice and help, and in many
wealthy countries, replaced by them.

2 Youth work as social and leisure provision was established
initially in developed countries, because their rapid
industrialisation and urbanisation created a lot of free time for
young people. Rising crime rates, mental illness and drug-taking
tend to be associated with this condition, especially among the
poor. Youth work as social and leisure provision aimed at
promoting social interaction between young people, allowing
young people to have a ‘space of their own’, protecting young
people from the dangers of society; and protecting society from
the adverse actions of troubled young people.

3 Pastoral work and out-of-school education are superficially
similar to and overlap the leisure tradition. However, they tend to
be deeply committed to ideologies and agendas of a social and
spiritual nature. More typically, religious, sporting and
international organisations established extensive structures and
activities for youth development work in many developing and
developed countries throughout the world. These organisations
included scouts, girl guides, missionaries, benevolent groups and
churches. In many cases, these organisations had clear
educational and/or religious goals, and distinct ways of working
with young people.
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Uniformed and military-style youth movements started with
military cadet forces and evolved into the scout movement. While
scouting has moved away from its origins in both values and
activities, totalitarian regimes used the idea as a basis for national
youth movements to control the minds of young people. These
have been unsuccessful and few societies now offer only a
nationally controlled youth organisation.

Youth work for development has played an important role in
official national development efforts. It has been used to promote
national fitness, political mobilisation, democracy struggles,
community development and citizenship education.

The principal focus of this tradition includes the development of
young people’s political knowledge, political skills, and ability to
create an identity with a particular social movement. A major
focus of the work is to help young people to understand the
entrenched nature of oppression. Consequently, it has generally
aimed to help young people take an active role in the political
arena through community activity, engaging in political
discussion by having an active part in political parties and
organisations, unions and national and international movements.

Youth welfare work: the welfare tradition has its roots in the
notion of ‘rescuing’, which resulted from the child-savers of the
nineteenth century. This approach saw young people in need of
saving from the dangers of society, and needing moral and
usually religious instruction. Welfare workers within a pluralist
tradition assist young people to identify their problems and then
to act on them within the law. A further development of the
welfare tradition has been the emergence of organisations that
provide information to young people and act as advocates, with
legal expertise, on their behalf.

Self-help question 1.3

The key features of a professional youth worker include:

seeing themselves as knowledgeable partners rather than mere
experts in their work with young people

distinguishing between the necessary professional detachment or
objectivity, and indifference

not controlling access to information, nor to people, by using
specialised language (jargon)

working co-operatively with other professionals and other agents,
rather than competing with them

having a commitment to lifelong learning

taking on the role of active, reflective practitioner.
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Unit introduction

Welcome to Unit 2 Youth development work: models and approaches.

In this unit, you will learn about four models of youth development
work:

® the treatment model
® the reform model

® the advocacy model
o

the conscientisation model.

We will look at what each model says about:
® the problems and issues facing young people
® the world and societies we live in

® embedded values that shape the way youth workers work with
young people

® strategies or interventions suggested for youth work

the skills a youth worker needs to apply in practice

the overall role of the youth worker.

It is important that you recognise how each model views young
people and the world in a different way. These different perspectives
on the world produce significantly different types of youth work and
youth services.

The way human beings define the social world is not fixed. In
Module 2 Young People and Society, you were introduced to three
theoretical approaches to the study of society: the functionalist
approach, the conflict theory approach and the interactionist
approach.

Naturally, as the four models of youth development work have
developed, they have been influenced by these theoretical models of
society.

While you are studying this unit, think about how these models fit
into the way you view the world. Work out which aspects of these
models make the most sense to you. By thinking about this, you will
be well prepared for completing the rest of this module.
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Unit learning outcomes

When you have worked through this unit, you should be able to:

® analyse each of the four models of youth development work and
decide what model is best suited for specific situations, including
your own practice

® describe the types of intervention youth workers can choose to
use according to specific models of practice

® apply elements of all four models of youth development work in
your own practice

® define the role of the youth worker according to the four models
of youth development work.

52 Unit 2: Youth development work: models and approaches



Module 3: Principles and Practice of Youth Development Work

Laying the foundation

One of the key ideas in Module 2 Young People and Society 1s the
implied postmodernist idea that social reality is co-produced by all
the social actors involved. In such a view, adolescent crime, for
example, is not just wilfully caused by rebellious or deviant young
people, nor by the values and practices of the community among
whom they live, but partly by the social actors and by the values and
power structures and practices of the whole society in which they live.
If so, then it’s important that the key social agents involved in youth
work are as well informed and as mentally flexible as possible.

It’s important to examine your own interpretations of the social
world, because the reasons why you choose a particular approach or
model for your youth work practice depends on the way in which you
view society and the status of young people in society (Maunders,
1990).

The models and approaches you use in youth work will vary,
depending on:

® why you choose to be a youth worker
the organisation you work for
the country you live and work in

{
([
® the young people you work with
([

the resources you have available for your work.

The four models of youth development work you are going to analyse
in this unit are based on Cooper and White’s (1994) Models of Youth
Work Intervention article. They are:

® the treatment model

® the reform model

® the advocacy model

® the conscientisation model.

You will learn that the models have clear links with the sociological
perspectives described in Module 2, and with the philosophical ideas
underpinning the social organisation of the Commonwealth.

As you examine these four models, you will gain a better
understanding of what you are trying to achieve in your work with
young people. The models are meant to demonstrate some basic
differences in styles of youth development work. Of course, these
models are generalised and contain abstract descriptions of the
patterns underlying actual youth work practices. Youth workers vary
their practices depending on the realities of the situations in which
they work.
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There is no one right way to practise youth work. Youth workers
constantly adjust their judgements and actions to cope with small
changes that take place in work situations, since, as we have already
said, social reality is co-produced by all the agencies in the society
that bear on the situation being studied.

It is unlikely that you will adopt one particular model for your own
practice. Instead, you are encouraged to explore each model in order
to extend and enrich your thinking. This will help you to develop a
wider range of ideas for understanding situations and of practical
ways of dealing with them.

The challenge for you as a youth worker is to develop your own core
model for youth development work. This means working out your
own theory and applying it in practice, evaluating the results, then
developing it further. What is important is not just what you do as a
youth worker, but wiy you do what you do.

Let’s look at the four models of youth development work in more detail.
Each model attempts to answer the following questions:

® How does the model define issues and problems for young
people?

How does the model view society?
‘What values underlie the model?

What interventions would a youth worker use within the model?

What skills do youth workers need to work with the model?

The treatment model

The treatment model, as well as the reform model, are based on the
functionalist view of society: that is, on the idea that the particular
form any society takes is a natural or realistic way of dealing with its
particular economic, environmental and historical circumstances. It
emphasises social order rather than social change; and it defends the
notion that the cause for problematic behaviour lies with the
individual.

Issues and problems

The treatment model defines most of the problems of social groups as
normal, human and reasonably healthy social reactions to the
necessary constraints on behaviour that people must accept by living
in society. Those who work within the treatment model framework
say that we must recognise these problems as useful indicators of the
need to make social adjustments to ensure integration and order, not
as evidence of something deeply wrong with society.
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In the treatment model, young people who do not conform are seen
as a threat to the stability of society. Furthermore, they are seen as a
potential threat in most societies, which suggests that the functionalist
perspective is widespread and embedded in most people’s
commonsense views of the social world.

Seeing non-conformists as a potential threat may not necessarily
make it the best approach to youth work practice. Commonsense
views may at times be dangerous in preventing us from dealing with
problems. For example, this was the sort of view South African
officials took in the 1970s, about the mass disobedience of school
pupils fighting against the imposition of Afrikaans as the standard
language in schools. The disobedience was seen as a threat to the
social order, not as an indicator of the need to change the social
framework.

From the point of view of the treatment model, young people who
choose not to conform to the rules of society are considered to fall
into one of three categories:

® Deviant —young people who are anti-social are thought of as
being in need of treatment by being controlled and/or
temporarily removed from society.

® Mad —young people who are mentally incapable of conforming
to society’s rules are thought of as being in need of treatment to
help them become normal, productive members of society.

® Deficient — young people who do not have the knowledge and/or
skills to conduct themselves properly in society are thought of as
being in need of treatment and education so that they do not
pose a threat to society.

A view of society

Because the treatment model of youth development work is
functionalist, it is based on a consensus view of society. It argues that
social problems are a result of one or more of the following:

® lack of cohesion and community spirit
® inadequate, inappropriate or uncoordinated services
® individual weaknesses and problems.

The consensus view sees the community (as opposed to the
government or its services) as having some responsibility to provide
for and look after its members. According to this view, when
members do not conform to society’s rules, they must be treated or
removed from society.
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Values

The values that underlie the treatment model of youth development
work include the following:

® people have to conform to society’s rules for the common good

® society is naturally based on competition and those who work the
hardest make the greatest gains

competition stimulates people to improve
the family is the most useful unit in societies

the head of the family is normally the father

while society can be adjusted, it does not need changing —
instead, individuals should change to fit into society

® people must work to improve themselves.

These views may exist in countries with a free market ideology or in
socialist societies, such as the Soviet Union used to be.

Interventions
The interventions a youth worker uses in a treatment model include:

® providing discipline for young people and providing them with
clear messages about:

o expected standards of behaviour

o the importance of conformity (that is, understanding and
obeying social norms)

o the consequences of not conforming/understanding and
obeying social norms

imposing rules on young people’s behaviour

providing structured programs that are based on rewards for
conformity/understanding and obeying social norms

providing activities to occupy young people’s time
providing structured programs to change offending behaviour

acting as a good social role model

providing activities that engage youth in gainful employment
providing activities that promote competition — especially sports.

The positive strategies undertaken by workers operating within the
treatment model include assisting individuals and groups who are
outside the mainstream to develop the skills and resources required to
perform adequately in society. They may also include counselling,
providing certain services (such as information and advice),
community development activity, encouraging community
participation and setting up self-help groups.
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Skills

Youth workers need the following skills to apply a treatment model in
youth development work:

controlling young people with empathy
demonstrating high standards of personal conduct

planning and designing programs

presentation skills

{
([
{
® establishing and setting rules and limits
{
® counselling

{

group or team building skills.

Activity 2.1

(about 20 minutes)

\\\}

What do you think the role of the youth worker should be in a
treatment model of youth development work?

Have you ever used this approach? Did it work for you? If not,
how would you use it in any of the youth work situations you
know about?

Write your thoughts in your learning journal.

The main role of a youth worker in the treatment model is essentially
to act as an adult leader and expert. Your notes should indicate this
sort of behaviour. In the setting of the treatment model, the youth
worker should provide the ideal role model of the productive member
of society. Often, these youth workers are reformed young people
themselves. This sends young people an additional message that
‘anyone can change if they want to’.

The youth worker in a treatment model tends to act as a programme
co-ordinator and leader who applies rules carefully and humanely,
with the overall effect of monitoring young people’s behaviour.

Self-help question 2.1
(about 15 minutes)

There are advantages and disadvantages to the treatment
model. What do you see as the advantages and disadvantages
of this model in youth development work?
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Advantages

Disadvantages

Compare your answers with those provided at the end of the
unit.

There are many advantages to a treatment approach to youth work.
First, you will probably have the support of most of the population,
which tends to accept the view that society on the whole is doing the
right things. Second, you will have the support of the authorities,
unless you fail very badly to deliver what you are supposed to
provide.

There are also serious disadvantages. As you have learned in

Module 2 (Unit 1), a structural conflict analysis might well show that
deviant behaviour among young people is really a symptom of
profound structural inequity. Any attempt to control that behaviour,
no matter how humane, might make that situation worse or mask the
problem, because a serious social problem develops beneath the
surface of society and spreads until it is extremely difficult to deal
with. Such a situation may exist in many countries where wealth is
distributed inequitably, giving way to widespread corruption. This has
led many young people into crimes such as robbery, drug-dealing and
prostitution.

Even a conflict interactionist model (which you also studied in
Module 2), will throw a different light on a problem, such as the rise
of smoking among women in the UK. Smoking seems to have
become a long overdue assertion of women’s rights, an assertion that
has been hijacked in an unscrupulous way by tobacco companies that
target young women.

The treatment approach on its own is not likely to have much effect
on this situation. Very carefully designed legislation on advertising
may be necessary, backed up by youth work counselling and
intervention programmes with girls.
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The reform model

Like the treatment model, the reform model is based on a
functionalist view of society. However, it does recognise that part of
the cause of negative behaviour may lie in society, not simply in the
individual.

Issues and problems

The reform model of youth development work sees young people as
disadvantaged by their social environment or family upbringing. If
young people have had a poor or unhappy upbringing, it causes them
to act in negative ways.

The reform model argues that if young people are disadvantaged by
their family upbringing or their social environment, then it is difficult
for them to make the changes necessary to fit into society.

A view of society

The reform model varies from the treatment model view of society, in
that the reform model recognises that sometimes society needs minor
reforms to help people improve their conditions. It does not assume
that the cause of young people’s problems is necessarily centred in
them personally.

Values

The beliefs that underlie the reform model of youth development
work include:

® society’s conditions affect different people in a variety of ways
® some people are better able to help themselves than others

® others in the community, family or society should help those
young people who can’t help themselves

® help should only be given to those people who express a
willingness to change, as well as those who may initially resist
any form of change but show the possibility of reform

® cveryone should be afforded the same opportunities — the people
who get ahead in life are those that make the most of their
opportunities

® people should not be discriminated against on the grounds of
race, gender, sexual orientation, disability or age.

Interventions

Many of the interventions a youth worker uses in a reform model can
be seen in the practices of some of the major social work charities.
These charities view themselves as a safety net for people who do not

Unit 2: Youth development work: models and approaches 59



Commonwealth Youth Programme Diploma in Youth Development Work

\\\’

have the skills, knowledge or family support to make a change to fit
into society. The interventions include:

counselling

service provision

® information and advice

® financial support

® community development

® participation and self-help groups.
Skills

The main skills a youth worker needs in a reform model of youth
development work are:

® the ability to relate to young people in an empathetic way

® the ability to build a rapport with young people, in order to assist
them to make the changes necessary for them to fit into society.

Activity 2.2
(about 15 minutes)

What do you think the role of the youth worker should be in a
reform model of youth development work?

Write your thoughts in your learning journal.
The role of the youth worker employing a reform model tends to be

that of the person-centred expert who has become a professional
youth worker because they feel that they can help young people to:

® make the best out of the opportunities available to them

® Duild positive relationships with older generations and the social
system

identify their life goals

change themselves to achieve those goals.
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Self-help question 2.2
(about 15 minutes)

What do you see as the advantages and disadvantages of a
reform model in youth development work?

Advantages

Disadvantages

Compare your answers with those provided at the end of the
unit.

There is a clear value in understanding that society is often unfair and
inequitable and that it is hard for people to do much about this if they
do not have the relevant resources and knowledge. In capitalist
systems, this is the way in which social democrats (such as the UK
Labour Party or the Congress Party of India) have tried to ease the
worst effects that free market economics have on the disadvantaged.

The very positive aspect of the reform model is that it encourages
youth workers to recognise that social disadvantage has serious
psychological effects, which then become a barrier to self-
empowerment and personal progress. It also encourages workers to
develop egalitarian and friendly relationships with young people.

The disadvantage is that some problems of youth are produced by the
whole social and economic system, and tinkering with bits of it does
not really have much influence overall. Youth workers can easily
imagine that they are somehow transforming the whole system when
what they are doing, while genuinely helping some people, may be no
more than making an inequitable structure appear to be creating
equal opportunities.

Unit 2: Youth development work: models and approaches 61



Commonwealth Youth Programme Diploma in Youth Development Work

The advocacy model

The advocacy model can be based on either a pluralist or a conflict
view of society, which is rooted in what Module 2, Unit 1 describes
as either a conflict or interactionist model of society. Both pluralist
and conflict views of society accept that disadvantage for some
groups of people is brought about through the inequitable distribution
of power and resources. This occurs because, in the struggle for social
resources, some groups are more powerful than others.

Issues and problems

The advocacy model of youth development work sees that many of
young people’s problems are a result of their social rights not being
respected, because:

® young people are not fully aware of their rights and/or do not
have the skills to use them, and/or

® society has failed to protect their rights.

A view of society
The advocacy model sees society as unjust because:

® the laws and systems of society are designed to operate for the
benefit of the elite social groups, and/or

® the laws and systems of society are complex and bureaucratic,
which leads to some social groups having little or no access to the
system of rights the law entitles them to.

Values

The values that underlie the advocacy model of youth development
work include:

equal opportunities for all groups and people

® cqual distribution of benefits for all people
® Dbureaucracies to be accountable to the public
® removal of biases that disadvantage some groups and advantage

others

® cqual outcomes for all groups and people.

Interventions

The interventions that a youth worker can use in an advocacy model
for young people include:

® providing welfare rights advice and support

® providing legal aid support
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providing case work and counselling services

providing general advice and support on issues such as
employment, education, training, housing and so on

® designing and developing education and training programmes
that help young people develop work skills and life skills such as
job search and interview skills

® providing services that target the most disadvantaged groups of
young people, such as young indigenous or immigrant groups,
young poor women and young working-class people

® forming campaign and pressure groups to press for social and
legal change

® representing young people and publicising injustices.

Skills

The skills a youth worker needs to implement an advocacy model of
youth development work include:

the ability to use the legal and bureaucratic system
networking with bureaucracies

case work skills

campaigning skills

media skills

motivational skills

negotiation skills

lobbying skills.

Activity 2.3

(about 15 minutes)

\\\’

What do you think the role of the youth worker should be in a
advocacy model of youth development work?

Write your thoughts in your learning journal.
The two main roles of a youth worker using an advocacy model in
youth development work are normally:

® helping young people understand and access the system in order
to receive their benefits and entitlements

® acting as public advocates on behalf of young people.
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Self-help question 2.3
(about 15 minutes)

What do you see as the advantages and disadvantages of an
advocacy model in youth development work?

Advantages

Disadvantages

Compare your answers with those provided at the end of the
unit.

The main advantage of the advocacy model is that it empowers
individuals and groups who are normally disempowered. For
example, if someone cannot read and understand the law, then it is
easy to persuade them that certain fundamental rights do not exist for
them.

The biggest disadvantage of the advocacy approach is that it can
make people dependent on the advocates, rather than empowering
them to take charge of their own lives.

The way to deal with this disadvantage is to have a programme for
youth worker and volunteer advocates, to educate and train
counterparts among the group being helped, so that they can take
over as many aspects of the advocacy work as possible.

Another disadvantage is that advocates can become victimised by the
agencies against whom they are defending people. Therefore,
advocacy has to be done in a way which makes it hard for social
agencies to isolate and victimise the advocates.
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The conscientisation model

The conscientisation (or consciousness-raising) model is based on the
work of Paulo Freire (1972). In youth development work, this model
attempts to look beneath the surface causes of the problems endured
by young people. It examines the structural forms of political
economy and culture that generate those problems.

Issues and problems

The majority of young people in the world are structurally
disadvantaged by rich and powerful people, through the organisation
of:

® social institutions such as banking

® ownership of business and property
® the structure of public education.

This is felt to be fundamentally unjust and contrary to the notion of
human rights and to the principles of natural law.

A view of society

The conscientisation model of youth development work is based on
the conflict structuralist or Marxist view of society, which argues that
inequality is entrenched in the economic, political and social
structures of society as a result of developments in international
capitalism. This is explained in more detail in Module 2, Unit 1.

The conflict structuralist viewpoint says that those in control of social
resources will never give up this power unless they are forced to.
Marxists argue that those in power cannot give it up because power is
essential to the way capitalism works. For many structuralists, change
1n society can only be brought about through social revolution. Freire
(1972) advocates peaceful revolution.

Values

The conscientisation model of youth development was initially based
on the idea that modern capitalist states cannot rely on coercion to
make capitalism work. Instead, it has to persuade people that the way
wealth and power are distributed is in people’s best interests.

Antonio Gramsci (1891-1937), an Italian Marxist and political
activist, used the term ‘hegemony’ to describe the way the ruling
classes in his society managed to control almost all members of
society. They did this by means of their almost total influence over all
forms of culture and ideas, thereby gaining general approval and
consent for their actions.

This, he argued, is not achieved by force, but by persuading the
population to accept certain political and moral values. In other
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words, the ruling class persuade people that the society’s political and
moral values are in people’s own best interests, when in fact they exist
to maintain the ruling class.

Activity 2.4
(about 15 minutes)

Language can be a powerful force in social control. Can you
think of any sayings that are possibly examples of hegemony?
In your journal, write down the sayings, then identify whose
interests the sayings exist to serve - i.e. whose power the
belief underlying the saying is protecting.

For example:

Saying Interests and power protected

‘Awoman’s place Men’s right to dominate public areas of life

is in the home.’ by relegating women to private, domestic
life - this implies that women should have
no role outside the home.

Write your thoughts in your learning journal.

In his extensive writings, Gramsci argued that because power derives
not only from economic control but also from controlling people’s
ideas and beliefs, social change is only possible when people realise
the extent to which they are being exploited through accepting the
culture and values of the ruling class.

Consciousness-raising acts are a way of bringing young people
together to explore and challenge these beliefs and determine whose
interests they protect.

The core values that underpin the conscientisation model of youth
development work include:

® people cannot be empowered by someone else, only by
themselves, through true understanding

® most people have a fatalistic view of the world, which leads them
to believe that the form of their society is natural and cannot be
changed. This fatalistic view leads to apathy and feelings of
powerlessness, which people believe they bring about themselves.

Interventions

The conscientisation model uses consciousness raising as a
community education approach, which aims to assist people to
explore the reasons for their political, social and economic
disadvantages and powerlessness.

Youth workers encourage young people to consider their own
situation in a broader context and see their problems as connected to
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broader social forces. Bringing young people together to explore these
1ssues helps them to see how their problems relate to the social
context in which they live. It also helps them to create collective
solutions to these problems.

Consciousness raising acts assist youth workers to:

® empower young people and build self-confidence
® Dbreak through apathy

® develop knowledge and skills

([

take action in such a way that young people are not themselves
guilty of oppressing other groups.

This technique has been widely used by women throughout
developed countries to change their subservient position to men.
There are now many groups throughout developing countries that are
also engaged in applying consciousness-raising techniques to assist
them in finding collective solutions for their issues.

Skills

The skills a youth worker needs when adopting a conscientisation
model include:

® community education skills

community development skills

® negotiating skills
® social research skills
® the ability to help young people overcome apathy, low self-esteem

and fear of authority

® a practical understanding of the implications for action of social
analysis

® campaigning skills.

Activity 2.5

(about 15 minutes)

\\\’

What do you think the role of youth workers should be in a
conscientisation model of youth development work?

Write your thoughts in your learning journal.

The role of a youth worker in a conscientisation model of youth
development work is that of an educator who is also a genuine
learner. Youth workers can learn from their students and from the
results of the way they themselves practice. To do this, they must
engage in dialogue with young people, so that the teacher and the
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learners know that knowledge is not fixed but develops from practice
and feeds back into a better practice.

Youth workers should explore with young people everyone’s potential
for oppressing those with less power than themselves and learn how
to avoid doing this. Youth workers should try to act in a way that
helps young people to take control over their lives and their world.

Self-help question 2.4
(about 15 minutes)

What do you see as the advantages and disadvantages of using
a conscientisation model in youth development work?

Advantages

Disadvantages

Compare your answers with those provided at the end of the
unit.

The advantages of the conscientisation model include the
requirement that you look at underlying structural forces that affect a
group/individual. Then your actions can be aimed more precisely at
the real causes of a problem.

Just as importantly, the model requires you to treat people as
intelligent social agents who are very capable of understanding even
the most complex ideas, who are capable of acting positively and
creatively, and of changing situations for themselves. Youth workers
should not indoctrinate young people with their ideas. They should
be agents to facilitate change.

The disadvantages can include being over-influenced by crude
Marxist economic theories, such as dependency theory, where every
situation of poverty is assumed to be simply an example of the evil
strategies of transnational companies. This leaves no room for human
creative agency, and ignores the potential of individuals to have an
influence on the situation. It is antagonistic to conscientisation
theory, which always seeks to maximise human agency.
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Another disadvantage is that the leaders of such programmes become
agents of social change and need to have the skills and courage to
develop the programmes in the face of sometimes powerful
opposition. An example of this is the struggle of landless people in
Brazil against the great landowners and ranchers.

Activity 2.6

(about 20 minutes)

\\\’

Prepare a chart in your learning journal like the one below. For
each of the four models of youth development work, write
brief notes about how each views the:

® problems and issues facing young people

® world and the societies we live in

® embedded values that shape the way youth workers work
with young people

® strategies or interventions suggested for youth work
® skills a youth worker needs to apply in practice
® the overall role of the youth worker.

This should help you to compare the models and select an
approach that is appropriate to specific circumstances. Discuss
your views about the four models with others. Register the
reflections from your discussions in your learning journal.

Model Treatment | Reform | Advocacy | Conscientisation
Problems and
issues

The world and
the society
Embedded
values
Strategies or
interventions
Youth worker
skills

Role of the
youth worker

Write your thoughts in your learning journal.

Unit 2: Youth development work: models and approaches 69



Commonwealth Youth Programme Diploma in Youth Development Work

Unit summary

This unit has provided a description of four models of youth
development work:

® the treatment model
® the reform model
® the advocacy model; and

® the conscientisation model.

These four models describe the range of approaches within which
youth workers operate. A specific selection of the values and practices
implicit in these models informs the activities of each youth worker
and each youth services organisation.

The use of youth development models provides you with the
opportunity to clarify your own youth work practice:

® why you do youth development work
® what approach you generally take in youth development work.

In the next unit, you will look at some of the settings for the practice
of youth development work.

To check how you have got on, look back at the learning outcomes
for this unit and see if you can now do them. When you have done
this, look through your learning journal to remind yourself of what
you have learned and the ideas you have generated.
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Answers to self-help questions

Self-help question 2.1

Advantages of the treatment model:

® has support of most of the population

® has support of the authorities

® encourages development of young people’s skills
Disadvantages:

® Jlack of recognition and action dealing with inequities

® serious social problems may develop beneath the surface of
society, leading to youth delinquence.

Self-help question 2.2
Advantages of the reform model:
Encourages youth workers to:

® recognise that social disadvantage has serious psychological
effects

® develop egalitarian and friendly relationships with young people.
Disadvantages:

® Youth workers can easily convince themselves that they are
transforming the whole system, when they may be simply making
an inequitable structure appear to be creating equal opportunities.

Self-help question 2.3
Advantages of the advocacy model:

® empowers individuals and groups who are normally
disempowered by lack of technical knowledge and skills

® has the viewpoint that human beings are intelligent and creative,
but that this is of little use without the support of resources to
develop the skills and knowledge with a view to using their
intelligence and creative energy.

Disadvantages:

® can make people dependent on the advocates, rather than
empowering them to take charge of their own lives

® advocates can become victimised by the agencies against whom
they are defending people.
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Self-help question 2.4
Advantages of the conscientisation model:

® encourages looking for the underlying structural forces so that
actions can be aimed more precisely at the real causes of
problems

® encourages treating people as intelligent social agents, capable of
changing situations for themselves

® discourages indoctrination of young people with one’s own ideas
® it is an approach that can be used in many situations.
Disadvantages:

® can be over-influenced by crude Marxist economic theories

® the leaders of programmes have to have the skills and courage to
develop them in the face of sometimes powerful opposition.
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Unit introduction

Welcome to Unit 3 Youth work practice. This unit will help you
understand the range of settings for youth development work and
how those settings affect practice. Some settings are youth specific.
Other settings provide services to the larger community, with young
people being one target group that youth workers work with.

The different kinds of practical settings include:

detached and outreach

activity based

vocational

centre or building based

crisis intervention

policy development and social planning
social action

health care

government.

Unit learning outcomes

When you have worked through this unit, you should be able to:

define youth work practice and highlight the importance of the
social construct of the communities for the success of the youth
worker

1dentify specific kinds of practical setting for youth development
work depending on specific situations, including your own

list at least five different kinds of practical settings and provide a
brief explanation of each one in your own words

differentiate between detached, outreach and vocational youth
work

adapt your practice to particular youth work practical settings.
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What is practice?

Before we begin to look at youth work practice in a variety of settings,
it is important to consider carefully the meaning of the term
‘practice’.

At one level, practice just means the things you do in a given
situation. It can also mean how you express your ideas, feelings or
worldview. A youth worker’s practice can also be the embodiment of
their theory of what they are doing — their methodology.

In Unit 1 of Module 2 Young People and Society you studied the
importance of the social construction of young people with regard to
youth development work. As postmodernist theory claims, identities
are not somehow fixed by nature. For example, someone may be born
biologically a woman, and women can bear children, but beyond that
the definition of what a woman is, and the sort of person she wants
to be, depends to a large extent on where she lives and what most
women there are like. In other words, it depends on the prevailing
everyday practice.

Everyday practice can change, as political, economic and social
changes affect culture and social structures. During the last century,
we have witnessed major cultural and societal changes, which have
led to significant shifts in social structures worldwide. For example,
the women’s emancipation movement continues to contribute greatly
to a shift in the roles women play in society.

These changes affect the cultural settings and the way women act and
are perceived in society. One example is women’s dress code changes
over the years, from modest and traditional to immodest and
modernised. This change in behaviour has been particularly
noticeable in ethnic communities, where there has been a growing
trend for young women to abandon the traditional, rigid dress code
emphasising women’s modesty in favour of a more westernised type
of clothing.
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Activity 3.1

(about 15 minutes)

\\\’

Think about the effect the change in women’s dress code over
the last few decades has had on the ‘social perception’ of
women in your community. How does that affect your practice
as a youth development worker?

As you reflect on this issues, consider the following questions:

Does young women’s dress code influence the way they are
perceived by their peers? Does it influence the way they are
perceived by their elders? How is this perception important in
relation to the work you do? Does it affect the roles women
can play in your community? Is dress code indicative of
personality traits, or not? How about social status? Does
appearance define the individual?

Record your reflections in your learning journal.

A person’s physical presentation (such as their clothing, the way they
hold themselves, and the way they move) is felt to be a powerful
indicator of their likely behaviour and personality.

It also tells us a lot about their social status, age and education. What
is true of physical presentation is also true of a person’s style of
language use and the things they habitually do, for example, whether
they play sports. People around you fit you into stereotypes based on
what you do and how you look, and what is normal for your culture.
They make assumptions about you based on these perceptions, as you
may do about the them.

What this means in terms of practice, is that as a youth worker, you
must strive to be alert to this reality and do your best to address
professional issues without prejudice and in an equitable way. It is
extremely important that you are aware of the cultural and social
constructs of the groups you work with, so that you can understand
their needs and find out how to best relate to them and have them
relate to you.

In all groups there is a strong tendency for members to fall back into
the language habits and habitual forms of self-presentation and social
action (what the sociologist Bourdieu called the ‘habitus’) of the
group, so that there’s a fit with the social group. Using language
‘accepted’ by the group, or wearing ‘acceptable’ clothing will go a
long way, not only to guarantee our acceptance as youth workers, but
also to promote a sense of inclusiveness. By doing things habitually,
we reinforce our social stereotype, both to ourselves and in other
people’s minds. This helps to maintain the social structure.

Fortunately, the same mechanisms that keep a person in their place in
the social structure can be used to change that place. For example, if
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you can engage a group of youths who may normally seem to be
rather lazy and pleasure-loving in a sustained practice of significant
community development, the community’s views of them (or the
stereotype) will change, and the young people’s view of themselves
will change. So, at that level it may be possible to make important
changes to parts of the fabric of the society. In the same way, as
women’s wardrobes become more liberal, so will the concept of the
roles they play in society. The practice of youth development work
can become a catalyst for redefining social structures and promoting
change.

As youth workers, we normally work with young, poor people.
Usually we are trying to help them raise themselves out of material
and cultural poverty. When we succeed in this, youth work practice
involves changing the social structure in some degree. It is really a
very significant feature of human agency in reconstructing society. Of
course, we mustn’t under-emphasise the power of the larger structural
forces, such as those brought about by the social class formation,
which may resist our efforts to effect change. (Nevertheless, as you
will read later in this unit, the NGO, BRAC, and the educational and
employment agencies in Bangladesh have had some remarkable
successes in modernising the rural social structure in Bangladesh.)

Practice in different settings

There are many different types of youth development work practice.
As you learned in the last unit, some of the differences are explained

by:

® why you choose to be a youth worker
® the country you work and live in

® the type of young people you work for

® the resources you have available to work with young people.

Differences in youth work practice may also vary according to the:

® work situation — where are youth workers employed: in
government and non-government organisations, funded or
voluntary organisations?

® work focus — do youth workers work in street work,
accommodation services, women’s services, youth centres or
health centres?

The work situation and the focus of the youth work practice create
the setting. Before we look at the range of practical settings in more
detail, complete the following activity:
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Activity 3.2

(about 15 minutes)

\\\’

First, write down this list of practical settings in your learning
journal:

® detached

outreach

activity-based

vocational

centre- or building-based

crisis intervention

policy development and social planning

social action

health care

® government.

Against each one, write the skills that you think the youth
development worker needs in each different setting.

At the end of this unit, we ask you to return to your notes to
see if you can expand them.

Now let’s examine each setting more closely.

Detached youth work

One form of detached youth work is street work. Street workers
attend public places where young people congregate, such as discos,
beaches, pool halls, shopping malls, town centres, streets and parks.
Street workers are often employed by youth centres but spend very
little time there. This is what makes them detached, in that they do
not provide activities within the centre, but instead go out to various
places where young people gather. A lot of detached work has been
done in urban, industrialised countries. Patrick Vakaoti’s article in the
Readings section shows a rural context for detached work in
developing countries.

Now turn to Reading 1: ‘Socially disaffiliated and marginalised
youths in Fiji’, by Patrick Vakaoti. Reflect on the issues behind the
problem of these youths in both rural and urban areas.
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Activity 3.3
(about 15 minutes)

In your own words, describe what the Vakaoti means by a ‘new
underclass’. Then reflect on how detached youth work could
be part of a solution to bring this underclass into the
mainstream of society.

Record your thoughts in your learning journal.

Perhaps you identified street workers as part of an integrated,
detached youth work solution. Now let’s look at the characteristics of
street workers in more detail.

Street workers

Street workers work with young people who might be homeless,
living with friends or at a refuge. What these young people have in
common is that they spend a lot of time in public spaces. This
habituates them to defensive behavioural codes that stereotype them
as typical ‘street dwellers’.

A street worker may not find it hard to make initial contact with these
young people, but may find it hard to gain their trust, as they will tend
to be defensive. This is the result of not having somewhere safe to be,
nor somewhere to have a private life and to store their property.

The street worker will have to gain that trust to be able to break
though the street dweller’s habitus. The objective here is to initiate a
process of personal change through changed practice: facilitating the
sort of self-developing processes that will help them feel more creative
and in control of their lives, and negotiating for the resources that will
enable them to break free of the life on the streets by getting them
secure accommodation.

In this setting, street workers who are part of a youth development
network:

provide young people with information on services or issues

help young people access services

® discuss issues and concerns with young people
® support young people
® build up networks among young people.

Street workers act as advocates on behalf of young people by:

® building relationships with people in their communities,
including police, media, business people
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® lodging complaints, e.g. to an ombudsman
® Dbeing involved in youth worker networks
® participating in local, regional and state organisations.

As 1n all youth development work, it is extremely important to have
long-term objectives and then to sketch out a series of phased
activities to meet those objectives. You will learn more about this in
Module 4 Working with People in their Communities.

Now read the case study below, then complete the activity that
follows.

Case Study 3.1

The underclass

The following is a very general outline of a problem that faced the
major cities in South Africa after the end of Apartheid.

The “Young Lions’ were children and youths who had dropped out of
the schooling system of the Nationalist government to fight against
the police, the army and their gangs of informants. They had little
more than a rudimentary formal education and a habitus formed by a
history of savage conflict using the skills of an urban guerrilla army.

In the new South Africa, they found themselves without work, often
without money and proper housing, and still in gangs. So much so,
that President Mandela said in a speech in 1992:

“The youth in the townships have had over the decades a visible
enemy — the Government. Now that enemy is no longer visible
because of the political transformation that is taking place.
Their enemy is now you and me — people who drive a car and
have a house.”

While the extent of their involvement in urban crime is difficult to
know, the problem has been a real one.
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Activity 3.4
(about 30 minutes)

Based on the case study you have just read, and your
experience as a youth worker, answer the following questions
and register your answers in your learning journal:

1 If you were a detached youth worker, part of a team set up
to cope with this problem in a major city, what would you
see to be the long-term objectives, and what do you feel
would be the first practical phase of the work?

2 How would you start to solve the initial problems of
communication?

Work with one or two other people, if possible, and make some
notes about your ideas in your learning journal. You might find
it useful to try out some communication strategies through
role-play.

It might be argued that the “Young Lions’ should be honoured and
brought into the mainstream of public life, and their anger turned into
a creative force. This would be in accordance with the
Commonwealth’s principles of justice.

Given the political realities of South Africa, that was a long-term aim.
The first stage was to:

@® establish links with the young people

® try to see things from their perspective, though not necessarily
accepting their viewpoint

act as advocates for them
break down the barriers between them and resources, for example

international funds, whereby they could begin to create a social
and economic base.

Outreach youth work

Outreach work is a method of delivering interventions in settings
external to a service’s usual site. Outreach workers may be part of a
mobile service or visit a number of different services. These are well
publicised, so that they are likely to be used.

Outreach workers

Outreach workers are different from street workers in that they may
be part of a mobile service or visit a number of different services,
rather than spend time in more public places.
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Outreach workers work with a range of other services such as:

church groups

® women’s services
® refuges
® government services

youth centres.

The following case study shows how a large Bangladeshi NGO,
which began as a small relief agency, has become a major source of
essential development work using outreach as a main strategy to
undertake key activities in several areas:

® rural development

® rural credit

® women'’s health and development
® non-formal primary education.

This is exactly the kind of setting in which youth development
activities can work to optimal advantage. The case study you are
about to read represents a set of very ambitious programmes in a very
poor country, nevertheless, they echo many of the key elements of
Commonwealth values.

Case Study 3.2

Effective youth work

BRAC is an NGO, which began in 1972 to provide relief materials to
people returning to Bangladesh from India. Within a couple of years,
BRAC’s committee realised that what they were doing was not a
solution to the problems of the poor. Even when they tried to focus
on developmental activities and to work with the community as a
whole, introducing resource mobilisation and education and health
programmes, their initiatives were only reaching the elites or the more
resourceful poor, not those in most need.

In 1976, BRAC decided to introduce a target group approach
working directly with the poor to improve their standard of living,
their health and their income capabilities.

They listened to the people to work out what to do and have
developed four core activities: training; a rural development
programme; a women'’s health and development programme; and a
non-formal primary education programme.

Training

Training, integral to everything else, has two facets. One develops the
capacities of the group by developing their leadership and organising
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abilities; the other facet is skills training for income-generating
schemes such as poultry, fisheries and livestock.

A spin-off has also been the professional training facility where
development workers from BRAC, other NGOs and the government
are trained in management and development issues.

Rural Development Programme (RDP)

Realising that the poor could do these things for themselves and had
tremendous capacity to accomplish things once they had training,
organisation, financial assistance and moral support, the Rural
Development Programme (RDP) was evolved from activities aimed at
winning some independence for the landless and very poor.

The nucleus of the RDP is an area office, which covers a group of
about 50 villages. The Area Manager, a graduate and experienced
BRAC worker, leads a team of Programme Organisers who are
responsible for particular programme areas.

The RDP starts with functional education, where the group discusses,
reflects on and analyses problems such as their environment, their
dependency relations and the constraints and possibilities of their
lives. For most poor villagers, the class sessions are the first time they
have sat together to discuss such matters and the participatory
learning experience builds group solidarity and develops a belief in
the efficacy of collective action.

At the same time, the programme organisers work to identify village
workers for special training in leadership, group dynamics,
management and accounting, to help implement the programme and
be a functional part of the village organisations. Each participating
village has two village organisations, one for men and another for
women. These become the core, grassroots level where day-to-day
exchange can occur between development workers and the
community, to implement social and economic activities. The village
organisations set their own rules for frequency of meeting and decide
on priorities.

After an initial period of three to six months, the credit programme,
part of BRAC’s empowerment strategy, begins. Group members are
encouraged to begin to save in a joint bank account to reduce
dependence on external funds and encourage mobilisation of local
resources. Saving is possible because the RDP includes sector
programmes on irrigation, poultry, and livestock rearing, sericulture,
fish culture, market gardening and social forestry.

For example, the sericulture programme of BRAC should provide
employment for around 250,000 women in the rural areas of
Bangladesh. A massive mulberry tree planting campaign means that
for every one hundred trees planted one woman is employed, for
every million trees planted BRAC is providing employment for about
10,000 women — plus the reelers who reel the silk out of the silkworm
cocoons, the weavers and so on.
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Activity 3.5

(about 30 minutes)

\\\’

After reading the case study, discuss it with your colleagues
and comment in your journal whether you feel the two
programmes that are described might in principle be valuable
in your own country.

How could an outreach youth development worker complement
these activities?

By now, you should have a good idea of what outreach and detached
youth work entails. However, if you are interested in consolidating
your learning and getting more information about this youth work
setting, you may like to visit the YouthLink Scotland website (details
at the end of the unit).

Activity-based youth work

Activity-based youth work usually involves youth workers providing
programmes for young people to help them develop knowledge and
skills, as well as providing them with structured leisure time. Some
examples of the types of activities that are run in this youth work
setting include:

® arts and cultural programmes— dance, carvings, stories,
community theatre

life-skill programmes — such as personal development
recreation and sporting programmes

education programmes — such as homework classes

employment programmes — helping young people get jobs or set
up small businesses

® music programmes.

Such activities are offered many times, so they begin to have a
significant effect on the habitus of young people. Because of this, they
can carry many messages about personal identity, group loyalty and
attitudes to life.

Now turn to Reading 2: ‘Use of drama for youth employment and
empowerment: Wan Smolbag, Vanuatu’ by Peter Walker and Jo
Dorrit.
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Activity 3.6
(about 20 minutes)

Reflect on how youth can be creatively employed and how
youth development workers can best support this type of
activity-based youth work.

Write down your thoughts in your learning journal.

Through the types of activities described in Reading 2, young people
can reinforce their existing identities or begin to change those
identities to something more positive. It is therefore very important
that the activities are not just practised mechanically, without
reflection.

Case Study 3.3

Acting for empowerment

This case study is about drama-based community development in
Jamaica. The study is based on an article by Joan French (1987),
about the feminist activist group called Sistren that used drama-based
activity to mobilise women in rural and urban settings to change their
exploited conditions.

The case study concerns Sistren’s attempt to begin building a long-
term organisational structure of and for women. To understand the
social dynamics and structures Sistren is concerned about, it is
important to remember that poor people in Jamaica are largely the
descendants of slaves who were used to make enormous profits in the
sugar plantations.

With the world collapse of sugar prices, due to changes in the global
economy, what had been a hard, but sustainable life for contemporary
sugar workers (following the government’s welfare programme in the
1980s) became extraordinarily difficult. What few jobs were left in the
sugar industry went to men, and numbers of men have had to move
away to find work. The conditions for women were very tough.

Sistren explained to the village women that they had come to learn
from them about the situation in the village. The women were
sceptical at this, but when Sistren acted out a play based on rural
women’s problems, about migration from village to town, and asked
the women for comments, there was great involvement as they
recognised their own dilemmas and life situations in the play.

The women spoke about their own experiences of marriages breaking
up, child care problems, migration, women’s work, and poverty.
Sistren decided to work with the story of one woman, which seemed
to illustrate all the main issues. With five volunteers from the village,
they developed a play, through a series of role-plays, which were used
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to generate discussion of the underlying issues. They also made a
film, which was shown to the village.

The discussion and creative ideas came to consist more and more of
the activity of the village women. This led on to more political and
economic discussion of problems faced by the village and to a list of
five main problems the village faced.

The village women thought that the first two items on the list —
unemployment and price increases — were too complex for them to do
much about, so they took the next most important problem, the
defective village pump. Using role-play and mime, they analysed what
the problem was.

They decided that they needed to know how the pump worked, so
they learned about that from a village man. But also they realised that
part of the problem involved talking to the local female councillor,
whom they did not entirely trust. Therefore, they discussed handling
the councillor in a public meeting and rehearsed it through role-play.

The result of this activity-based programme was that the pump was
repaired and the women began to take over their own political affairs.
Sistren was supportive throughout and only withdrew when they felt
the women were empowered enough.

Self-help question 3.1
(about 10 minutes)
Having read the case study, answer these questions:

1 Which is the dominant model of youth development work
in this case study?

2 What are the elements in the programme that helped the
village women understand their situation better?

3 How does the activity-based work conducted by Sistren
lead from understanding to action?

4 Why is it important for the village women only to do as
much of the action as they feel comfortable with at any
one time?

5 When does Sistren leave a village?

Compare your answers with those suggested at the end of the
unit.

The model used by Sistren was the conscientisation (or
consciousness-raising) model. The Sistren collective was deeply
concerned about the plight of poor women, partly as a phenomenon
of long standing, due to the history of slavery on the island, but later,
more particularly, because of global economics and the processes of
structural adjustment.
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Poor Jamaican people were much better off during the 1980s as a
result of socialist government policy. However, the collapse of
Eastern Europe and the resultant triumph of market economics,
which compelled almost all the countries in the world to be subject to
the play of global free-market processes, meant that such policies
could not be pursued any longer by the Jamaican government.

Sistren was aware that it could do little about the world situation, but
it believed that it could do something to even out the consequences
between weak and powerful groups. This cannot be done without the
will of the people and without developing their skills and their
organisational capacity. In this case, Sistren resorted to activity-based
work that led to the development of communications skills, which in
turn bridged the problem resolution and contributed to building the
relationships between the women and the local councillor. This was a
slow process, which had to begin with understanding first, then
collaboration with Sistren. Without this, the village women would not
have been able to see themselves as equals to the educated women of
Sistren.

Let’s recall some of the material in Module 1 Learning Processes. If
you remember, the central point of that module explains that
everybody has an enormous untapped capacity for learning and that
accelerated learning methods can make up much of the deficit
between educated and uneducated people. So, in the case of the
village women in Jamaica, although this process appears slow, it only
took a few months, rather than years, for the village women to reach
the point where they could handle complex political and economic
matters on their own. Only then could Sistren leave.

Learning something properly requires two things: understanding and
immersion. People need to know the meaning of what they are
studying and need to be immersed or exposed to enough of it to
develop a rich framework of knowledge to get to know its subtleties.
When they do, they have really flexible knowledge that they can use
in all sorts of combinations and recombinations.

Understanding here comes from perception and reflection: Sistren’s
drama presented people’s experiences in a form they could
understand and reflect on. They could then change the form of the
drama and role-playing to see how it might be different when applied
to different contexts and situations. In addition, they could present it
and re-present it many times until they really had got hold of it. You
can do this with any form of knowledge, from cookery to particle
physics. It is important that people only take on as much of the new
learning as they feel comfortable with at any one time. Sistren
understand this and they know that ‘action’ is a very different mental
process from understanding although without understanding action is
almost impossible.

You will have realised that the skills of practical action are not quite
the same skills as those of understanding. In the Sistren example,
while they still use role-play and discussion, the role-play is a mirror
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of the actual things they will have to say and do, which they can try
out together to see what needs to be mastered to make it work in
action. You can learn more about the learning process by referring
back to Module 1.

Vocational youth work

Vocational youth work offers programmes to young people who need
help in developing life and work skills. There are two main types of
programming in youth development vocational work. The first type
of programme offers vocational training, where young people learn
up-to-date skills to work in traditional community settings, for
example breeding chickens, bee-keeping, cooking and carpentry.

The second type of programme is a response to the recognition of
rapidly changing patterns of work throughout the world. It offers
young people the opportunity to develop business skills such as
marketing, developing business plans and financial management. An
example of this has been suggested in the British Virgin Islands,
which has a vocational curriculum, influenced by British models,
with an economy built around advanced tourism and financial
services, where large numbers of personnel with related skills and
knowledge are needed.

Schools, colleges and youth programmes could combine to prepare
these people very rapidly, using accelerated learning methods. This
would ensure high employment levels of local people rather than
imported labour in the financial services sector. A combination of
skill types has been considered in the Sir Arthur Lewis Community
College, St. Lucia, where they are combining updating skills and
business training for women street traders.

The broad aim of all vocational programmes is for young people to
learn skills, not only to become self sufficient in their own
communities, but also so that they become a human capital resource
that can be called upon to modernise local economies and take them
onto the next level of development very quickly. Vocational youth
development services can have a critical role to play in this.
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Case Study 3.4

Skills and the economy

This case study describes a situation that was first investigated in the
early 1990s. The situation has changed since then of course, but the
situation is still useful to help you consider the youth development
issues.

Nigeria is potentially one of the richest countries in the world, with
enormous mineral wealth, a rich agricultural tradition and a
population of people with astonishing business ability. It also has an
effective education system, and ordinary people are remarkably quick
and knowledgeable.

Unfortunately, it invested very heavily in oil production in the 1960s
and 1970s, and the collapse of the oil market plunged it into massive
debt. The recovery in 2006 of that market may well change the
situation around in time. However, it has had to impose the most
stringent structural adjustment programme on itself, just to keep up
with debt repayments.

One consequence of the debt is that it can now import very little food
or replacement parts for machinery. In towns like Kaduna in the
North of Nigeria, the people have responded by setting up little
workshops wherever they have space. These perform miracles of
manufacturing and repair with very little machinery. The local
authority in Kaduna supports this by running the Panteka market
place where little workshops produce an enormous range of services.

Nigeria was once a great exporter of food, but in the oil boom, it
changed to become a major importer of food. There is a slow reversal
of that trend as many trained people, such as university teachers,
while holding down their jobs, started to farm small plots of land or
run small rural industries (in order to earn enough to bring up their
families as professional people). Also today, white Zimbabwean
farmers, who were displaced by the Zimbabwean state reclaiming
their land for indigenous people, are using their knowledge to grow
maize and other crops in parts of Nigeria which had been
unproductive since the oil boom.

There are substantial modern industries in Kaduna, such as PAN
(Peugot Automobile Nigeria), which 1s an assembly plant with the
most up-to-date training workshops. It is capable of being
transformed into a manufacturing plant, but is held back by the
general control of world car manufacturing in the rich countries. It is
also held back by lack of money, due indirectly to the debt problem.
There is an excellent university and polytechnic as well as schools, but
all of these are dangerously under-funded.
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Activity 3.7

(about 20 minutes)

\\\’

In what ways do you think that vocational youth development
workers might take part in the regeneration of Kaduna? Discuss
this question with your colleagues in light of the case study
above. Then make a note of your discussions in your learning
journal.

This is a complex question, but it is an interesting situation. You may
find it challenging. None of the youth development models you have
seen in Unit 2 quite fit, since those models to some extent reflect the
history of youth work, rather than the situation that had emerged by
the 1990s.

What exists more and more commonly now is a situation where the
rapid changes in the global free market can undermine the policy-
making and the capacity for response of even the richest countries of
the world, such as the UK and America. Social institutions, such as
education and the justice system, are organised in ways that belong
more to the past.

In the desperate fight to attract scarce investment capital, very
advanced and successful areas of a country can exist alongside very
poor and undeveloped areas. While wise government policy can help
a region, unless the conditions for development exist locally, then that
development will not occur.

A number of economists and some sociologists have argued that to
make the most of any economic and social changes, communities of
people need to pool their expertise and resources in a flexible, rapid
response to government, transnational companies and funding
agencies.

There are various examples of this in the developed countries,
including Silicon Valley in California, where companies, universities
and the community have engineered an electronics-based economy
that did not exist a few decades ago.

In a town like Kaduna, which houses the headquarters of the
Nigerian National Board for Technical Education (NBTE), there may
well be a case for higher and technical educational institutions, the
local authority, NBTE and youth development services, through
vocational youth work initiatives, to work closely with the training
department of a company such as PAN, and any other companies
that are prepared to be involved, to develop a skill base for a local
development thrust. The complexity of the world economic situation
seems to require this kind of creative thinking and initiative.

Increasingly, countries around the Commonwealth are developing
systematic and comprehensive youth policies that attempt to integrate
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with national policies and planning. Malaysia set out such a policy in
the 1990s and has since revised and upgraded it, acknowledging in a
very transparent way the extent to which it still lacks key elements of
practice. What makes this policy more noticeable is the clear
commitment of the Ministry of Youth and Sport in Malaysia to a
sophisticated model of skill and character training for its young
people.

Malaysia 1s now a rich and successful country with a high quality and
rapidly developing education system. It nevertheless still recognises
that youth services have a crucial role to play in raising educational
and skill levels, if the country is to achieve what it calls its ‘20-20
Vision’ (that is, catching up with the most advanced industrial
countries in the world by the year 2020).

Centre- or building-based youth work

Youth centres vary from one place to the next. Some youth centres
open after school and provide recreational and arts programmes, such
as pool and table-tennis games, painting and pottery. Smaller youth
centres might employ one part-time youth worker and/or some local
volunteers from the community. Youth worker positions usually
involve organising the activities and supervising young people while
they attend the centre.

Other youth centres, especially in the city, are larger and provide a
wider range of services. The staff might include:

® a co-ordinator who runs the centre

® some specialist youth workers such as drug and alcohol abuse
workers, multicultural workers, health workers or counsellors

® some casual tutors for specific programmes such as home work
classes or art workshops

® volunteers from the local community.

In larger centres, activities offered to young people could include:

® after-school recreation and art activities

counselling for young people and their families

day-time activities for young people who are unemployed
referral and information service for young people

homework classes

education programmes on topics such as health and legal issues
special programmes for young women

school holiday activities and camps

discos, dances and band nights.
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Some activities can be provided to attract certain types of youth
(target groups) such as young women or the unemployed.

Youth centres are often funded by government departments and
managed by people from the local community. Others are funded by
NGOs such as charity groups.

Opening hours vary, depending on funding levels, staffing levels,
target groups and volunteer support. Usually, youth centres are open
in the late afternoons/early evenings. Some youth centres open
during the day and on weekends. Where young people are unable to
attend on a daily or evening basis they may even have facilities for
boarding.

Crisis intervention youth work

Many charity organisations, such as those run by churches,
philanthropic societies, missionaries and international aid
organisations, provide a wide range of crisis intervention services for
young people. These services include material relief such as second-
hand clothing and furniture shops, and emergency food and
electricity vouchers. Some charities may also run boarding houses,
hostels, other emergency accommodation, as well as spiritual or
religious counselling,.

Counselling services

Another setting for crisis intervention work is counselling services.
Counselling services may exist within other mainstream services such
as refuges, youth centres, health centres, drug and alcohol services,
family support services, community centres, sexual assault services,
religious services and charities.

Youth work counsellors may provide one-off crisis counselling or
more long-term therapy for young people.

There are also telephone crisis services, where young people may ring
up anonymously and talk to a trained volunteer worker for support
and referral. Module 12 Youth and Health provides more on this
subject.

Refuges

Another form of crisis intervention work is in refuges, which provide
emergency accommodation for young people who are homeless, or in
crisis. Young people usually stay at a refuge for between one night
and three months, depending on the service and their needs.

While these young people stay at the refuge, the youth worker helps
them and their families (if it is appropriate) to find more secure and
longer-term accommodation. This could include returning to the
family home or living with other relatives, in foster care, a
government or charity accommodation service, or private rental
accommodation.
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One of the responsibilities of the youth worker is to assist young
people with other immediate needs such as:

® income support (either through social security payments,
employment and/or their family)

® cducation
® personal hygiene
® nutrition.

The youth worker might also run programmes to help young people
learn life skills such as:

budgeting
cooking
® cleaning
® living with others
® obeying rules

taking responsibility for themselves.

Youth workers also provide information about services young people
might need, as well as referring them to specialist services such as
counselling or health services.

The overall aim of refuges is to provide short-term support and
housing to young people in crisis and assist them in being able to live
independently or with their families again.

Turn now to the article by Christopher Chevalier ‘From chimera to
chimaera: Changing the realities for youth in the Solomon Islands’ in
Reading 3. Read it carefully and then do the following activity.

Activity 3.8
(about 15 minutes)

Based on the article you have just read, outline the problems
experienced by young people in the South Pacific, and what
are the underlying causes, in your view. Is there anything
comparable in your own community? If so, describe it briefly.
Record your thinking in your learning journal.

From the article in Reading 3, you can see the ways in which South
Pacific youth show that there is a pattern of crisis in their lives. The
indicators are crime, substance abuse (via drugs and alcohol) and, in
severe cases, suicide.
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These problems manifest themselves in family relationships to a large
extent, but the driving, underlying problems come from social and
economic change.

Intense global competition has favoured countries such as those in
South East Asia because they can adapt very rapidly by having a high
skill level and low wages. However, since South Pacific island states
have entered the world market, they have become subject to the
difficulties of global economics, and young people find it harder and
harder to meet the expectations placed upon them.

Module 2 Young People and Society discusses the social construction of
youth. Young people get their sense of identity from what is expected
of them. This is mainly developed within the family and immediate
community. When these expectations are driven by great need within
the family and community, they become very powerful shapers of
young people’s psychology.

Policy development and social planning

Youth development work in a policy setting involves youth workers
developing and/or influencing policies that affect young people.
Youth workers working in a policy setting may work for a
government or non-government organisation.

Examples of policy development youth work include:

® developing youth service policies about access, management,
meeting young people’s needs, codes of conduct and so on

® developing or influencing government policies such as juvenile
justice, employment, health, housing, transport and legal rights.

It is important to recognise that youth development workers can be
key agents in constructing policies. They need to be involved in
consultations with the many agencies that governments wish to work
with, which include various non-government organisations (NGOs),
particularly religious groups. Others include industry and commerce,
the police and health, education and training agencies.

The response discussed in Reading 3 is not surprising given the
massive problems indicated. The main challenge is creating policy
that is finely tuned to a rapidly changing economic situation. Clearly,
a major issue is the break-up of the traditional moral and cultural
order, which makes it hard to socialise youth in a way that they can
accept.

Social planning is usually undertaken by organisations such as
regional groups, local councils and local networks. These
organisations might plan for new and/or existing communities.

In the case of new communities, youth workers might assist councils
to plan for the services that they think the people will need. On the
one hand, this seems to make sense, because when people settle in
new communities, services such as shops, libraries and community
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centres are already there. Councils can also negotiate with land
developers to pay for and build some of these services.

On the other hand, it may not useful, because government officers are
making decisions about what they think people need. The councils
might spend a lot of money setting up services, only to find that they
may not be appropriate for the people who end up living in the
community. The role of youth workers might then be to investigate
what the people in the community feel that they will require, before
they arrive.

Some argue that the social planning approach views the community
as passive, and that it does not encourage communities to be active in
determining their own needs and solutions.

In established areas, many councils develop social plans that look at:
® what services already exist

® which services are meeting the needs of the community

® places where there are no services.

This usually involves council officers undertaking community
consultations and interviews. This 1s important because people have a
chance to participate in the planning process. Sometimes, however,
particularly when the community has contributed to the ideas, this
approach can lead to feelings of considerable frustration, since it may
not result in any change, through lack of money to improve or
establish services.

Social action

Social action youth development work is mostly concerned to support
powerless and disadvantaged groups in society. It aims to bring about
a change 1n policies and decisions that have a detrimental effect on
the collective life of underprivileged communities. This may involve
political action directed at a local community, state, national or
international level.

Youth workers in social action settings assist communities that have
identified a lack of political power as their central problem. The
youth workers help young people and communities to speak out
about the issues that cause them problems and perhaps even help in
the formation of pressure groups to negotiate with (and occasionally
confront) authorities.

Examples of social action involving young people have included:

® resident action groups formed to lobby decision-makers to gain
services and facilities (such as a youth centre or refuge), and also
to explore and dispute local decisions (such as proposals for
establishing roads that will reduce the quality of life in the
community)
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® issue-based political groups such as the green movement, land
rights lobby, women’s groups and human rights groups.

Activity 3.9

(about 15 minutes)

\\\’

Can you think of any example in your community that you
could describe as having a social action setting? If so, in what
ways do you think it fits the criteria for social action?

Write your notes in your learning journal.

Health care

This is so important a subject that there is a whole module devoted
exclusively to health: Module 12 Youth and Health.

Health care settings, where youth development workers can play a
significant role, vary in the services they provide. Their focus tends to
be on prevention rather than cure.

Some examples of health care practice settings include:

Medical clinics

Young people can ask youth workers to make appointments for them
or they can ask for representation and support when they make
appointments at a medical clinic to consult with health care
professionals.

Health education

Youth workers may run and/or support health education
programmes at schools, vocational colleges, remand centres, or other
youth centres. Programmes might include speakers on topics such as
HIV/AIDS, birth control, drug and alcohol issues, self-defence, skills
for living and health support groups. The education programmes
might be targeted at the general community, young people, other
youth workers, parents, teachers and/or other professional groups.

Preventative health care programmes

These programmes might include activities such as health screening
and vaccination clinics. In this setting, the youth worker’s role is to
organise and mobilise young people for the programmes, as well as to
provide information. If the ‘barefoot doctor’ principle is applied,
suitable youth workers can be trained to have expertise in a single
physical operation for a widespread health problem, as became
common in China during the Cultural Revolution.
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Counselling

With appropriate training, youth workers in health care may be
involved in counselling young people individually, with their partners,
or with their families. A broad range of issues such as HIV/AIDS,
school problems, family conflict, pregnancy, drug use, sexual assault
and violence may be covered.

Peer education programs

Youth workers might organise peer education programmes, in which
young people teach each other about what is important to them. They
may talk to each other about issues such as homosexuality and self-
esteem, or they may be involved in drama/theatre productions that
present health issues.

Support groups

These are loosely structured groups, where young people come
together to share their concerns and gain support. Adolescent parents,
gay and lesbian young people and young people with a disability are
some of the examples of such groups. The youth worker may have a
facilitator role to create the conditions for the group to function.

Drug and alcohol services

These aim to minimise the harm associated with self-abuse through
alcohol and other drugs. Youth workers may be involved in providing
information, resources and education programmes, and also giving
support and counselling.

Activity 3.10
(about 15 minutes)

Can you think of any examples in your community that you
would describe as particularly appropriate for health care
activity by youth workers? Why do you think this?

Write your notes in your learning journal.

Now read the following case study, which is about youth development
work in a health care practice setting in Cameroon.

Case Study 3.5

Getting involved

The following study is taken from ‘Soroptimist International-Action
on AIDS’, by Patricia Smyke (1993).

In Limbe, Cameroon, the AIDS Alert project was aimed specifically at
two target groups: young people and parents. Soroptimist members
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first visited the town’s Youth Centres to discuss their plans with young
people.

A loud-speaker van that went around town before the scheduled talks
helped to bring in a good audience. The young people listened
intently and asked many questions. Some were learning about AIDS
for the first time. Some were sceptical. Nevertheless, the talk given by
the specialist from the local hospital, plus the facts and figures in the
information materials that were distributed, helped convince them
that the threat was real. At the same time, they learned how they
could avoid infection and found out about sources of local help.

Local Soroptimists and speakers also visited all the post-primary
education institutions in the area, giving talks and distributing
information materials on AIDS. The Limbe Club sponsored a
training programme on AIDS for the local day-care centres.
Information on AIDS was incorporated in Soroptimist health, first
aid and hygiene classes, with the Club’s health co-ordinator
responsible for follow-up.

Soroptimist clubs provide a Programme Focus Report on a form that
asks about the outcome of each project and recommendations. Under
‘Concerns, things to do differently’, the Limbe Club made this
observation:

“... parents can be helped to change the environment for their
kids ... we are concerned about the traditional taboos that make
it almost impossible for parents to talk to their children about
sex ...”

The Club will train day-care staff and adult literacy instructors on
teaching methods for adult learners, and help them to produce
suitable learning and teaching aids that include information on AIDS.

The Limbe Club, drawing on their experience thus far, has these
recommendations for Soroptimists or other organisations doing
similar work on AIDS:

“ ... that more attention be paid to adult illiterates, to the poor
and the young ... greater effort to change the taboos that delay
sex education ... AIDS conferences at the regional or
international levels should involve students/youth leaders and
people who actually work at the grassroots. A lot of money is
being spent on AIDS, but very little or nothing reaches the
grassroots.”

In their future work in this field, the Limbe Club foresees more
involvement of students in planning and carrying out activities. They
want to motivate the student governing bodies to make their own
plans for the continuing, permanent sensitising of their peers. The
Club intends to record or make a videotape of future activities.
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This case study illustrates the interaction among different agencies
that is essential for youth development work. In this case, the youth
workers do not have the specialised technical education in advanced
medical science. They need to work with others to be able to provide
the essential scientific background information for a subject as
complex as AIDS. They are also unlikely to have the money to run
education and training programmes, or provide transport and
advertising.

Youth workers are, however, in a position to:

® identify the sort of key issues and the target audiences that the
Soroptimist Club has identified here

mobilise the relevant interest groups for funding and support
investigate the key issues in advance by action research

evaluate the programme at key points, and then redirect the
activities.

They should also know enough about the basic health issues, and the
sociological, psychological and educational issues.

The Programme Focus Report is an essential aspect of the action
research process. Presumably, Club members made field notes while
talking to people, interviewing and listening to experts and to people’s
questions. Combining these with background social analysis, they
formulated action proposals in the Focus Report.

Government

In a government practice setting, youth development work can occur
at different levels of government (national, regional, local, etc.). In
some countries, the government employs youth workers. Some
government agencies undertake child protection work to support
and/or remove a child from their natural parents in cases of neglect,
abuse or irretrievable family breakdown.

In these cases, government might provide:

® Substitute care — this is usually a first step, where a child might be
removed from a family for a short period, for example during
periods of extreme stress. The child may be placed in the care of
the grandmother or other family member.

® Foster care — this is longer-term care for a child, where the family
cannot provide care or where the situation is not considered safe
for the child. Usually the state pays the foster family for the
child’s keep.

® Direct residential care — this is accommodation and care for
children who may have been orphaned or abandoned. The
organisations might be called orphanages, children’s homes or
children’s villages. The children are fully provided for, funded
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through government welfare departments, or they may be NGO-
funded through international aid and/or local charity.

® Family counselling — this is counselling that addresses the
functioning of inter-relationships within a family, and of the
individuals.

Other government departments are responsible for implementing
court orders and for providing appropriate services for young
offenders in detention centres and the community. This may also
involve the employment of youth workers to educate, counsel and
lead groups of young offenders.

In some countries, the government:

® provides a range of income support benefits to young people,
such as unemployment benefits, single-parent benefits, child care
support, family allowance and sickness benefits.

® employs youth workers as co-ordinators to arrange programmes
such as sport and recreation activities, and job-skills programmes.

® funds youth services.

Many local councils or local government agencies also employ full- or
part-time youth workers. These workers have varying job descriptions,
depending on the priorities of the council. Some councils focus on
youth planning, others on youth recreation, and others on youth
services development.

Activity 3.11

(about 30 minutes)

\\\’

Now that you have looked at a variety of practice settings for
youth development work, take your own experience and
determine the settings in which you are practising. Debate
your analysis of your practice settings with your colleagues and
draw some conclusions on your standards of practice. Keep the
following questions in mind:

® Do you feel that your practice is the best for your
particular setting?

® Could you change some aspects of your practice according
to the needs of your client community or country?

® Do you have ideas for how to improve your practice? If so,
describe them briefly.

Write your notes in your learning journal.
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Unit summary

In Unit 3, you have examined a range of work settings for youth
development work and how those settings affect practice.

You looked in detail at the following types of youth development
work:

detached

outreach

activity-based

vocational

centre- or building-based

crisis intervention

policy development and social planning

social action

health care
government.

In the next unit, you are going to explore working relationships of
individuals and groups in a face-to-face setting.

To check how you have got on, look back at the learning outcomes
for this unit and see if you can now do them. When you have done
this, look through your learning journal to remind yourself of what
you have learned and the ideas you have generated.
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Answers to self-help questions

Self-help question 3.1

1

The dominant model of youth work used in the study is the
conscientisation model, which uses consciousness-raising
activities to help people analyse problems, discuss solutions and
empower them to act.

Understanding came through the opportunity to speak freely and
to lay problems out in the open for examination. Sistren offered
support and encouragement, with the end goal being the
empowerment of the village women.

The initial play showed the village women that Sistren had some
understanding of their lives (recognition). The opportunity to talk
about their own experiences led the women to analysing
problems and discussing solutions (understanding). The use of
role-play helped the women to prepare for action (problem-
solving).

It is important that people choose for themselves the risks and
challenges they will take, pushing the limits of their comfort
zones as they can. It is important for people to succeed, especially
if you are working with people who have been repressed and/or
exploited. Trying to do too much, or taking too great a risk can
lead to failure from which there may be no recovery. Small steps
lead to bigger ones.

Sistren leaves only when the women are empowered enough to
act on their own, when they are strong enough.

Unit 3: Worker roles and methods 105




Commonwealth Youth Programme Diploma in Youth Development Work

References

French, J. (1987) Third World, Second Sex, Vol. 2, ed. Miranda Davies,
Zed Books Ltd.

Smyke, P. (1993) ‘Soroptimist International-Action on AIDS.” in
Women and Health, Zed Books Ltd.

Definitions of outreach and detached youth work were drawn from:
www.youthlink.co.uk/practicedevelopment/detachedyouthwork
(accessed 14™ February 2007).

106 Unit 3: Worker roles and methods



Unit 4: Face-to-face
skills

Unit introduCtion ...........ccoeeeiiiiiieeeeiiiiiieeeeeiiieeeeeeeveennn 109
Unit learning OUtCOMES ............ccuueeevevneeriieeeiriennnnn. 109
Working with individuals.............cccceeeeeiiiiiiineniiiiinnn... 110
How to talk to young people.........cceevvveveiiineeiiinnennnn. 111
Working With Sroups ..........cueeeeeiiiiiiieeeiiiiiieeeeeiiinn, 113
Structured group acCtiVIities ...........ceeeervvvenneeereriineeennnns 116
UNIt SUMIMATY ..uviiiiieiiiie e e e eaaens 146

R OIENCES .. e, 147






Module 3: Principles and Practice of Youth Development Work

Unit introduction

Welcome to Unit 4 Face-to-face skills. In this unit you will learn how to
develop a professional framework for working directly with young
people individually and in groups.

We will look at youth development work as:
® work with individual young men and young women;

® work with groups to empower individuals and groups.

Unit learning outcomes

When you have worked through this unit, you should be able to:

® develop a structured approach to working with individuals to
meet their needs and increase their autonomy

® create a framework to interview individuals in a safe and non-
threatening atmosphere

® describe group processes and intervene in groups to develop
individual and group autonomy

® facilitate structured activities while working with groups,
according to their needs

® analyse your own practice and select the techniques best suited to
assist you in your work.
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Working with individuals

All youth development workers spend time with individual young
people on a one-on-one basis. In some situations, this takes the form
of counselling or case management, though in many countries,
formal qualifications in psychology are required for people to call
themselves counsellors. Case management situations help young
people to find a job or plan a path for training and gaining
qualifications.

Even if your work with individual young people is not formally
designated as counselling or case-management, you should consider
some basic principles and a systematic approach to working with
youth.

Basic principles

Traditional youth development practice suggests that approaches to
working with individuals should be:

® non-judgemental — that is to say that you do not communicate
any judgement about the individual as a person, even when you
know that the behaviour is misguided and/or clearly contrary to
normal values. If you know that the young person is involved in
criminal behaviour (for example, stealing from shops, taking
drugs or being sexually promiscuous) a non-judgemental
approach means that you do not condone that behaviour but also
that you do not condemn the individual. You may, of course,
point out that the behaviour is unethical and/or illegal and may
have serious negative consequences, but your approach needs to
show that it 1s very important for the young person to choose to
change their offending pattern themselves, and that you wish to
support them 1n that.

® non-directive — that is you do not direct or command young
people to take a particular course of action. It is, however, helpful
for you to set out the range of available options and to indicate
the likely outcomes of those options.

To some people, a non-judgemental and non-directive approach may
seem weak and potentially dangerous, but let’s think about it. Young
people have to work out their own values and patterns of social
behaviour, if they are to become a meaningful part of their lives.
They will have a good idea that you are likely to be required to keep
the law, and that may include the requirement to pass any
information about their crimes to the authorities. They may
stereotype you as an authority figure, committed to mainstream
values.

Nevertheless, what they need 1s good advice and the sense that you
really do care about them as individuals, so you are offering that
advice within the social norms, but for their benefit. If you begin by
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making strong supporting statements in favour of the social norms, it
places a communication barrier between you and them. You need to
listen to and really hear what the young person is saying, help them to
clarify what their understanding of the situation is and help them to
understand and evaluate their options for themselves. Always support
the person, even when you cannot support the decision.

If they are going to be able to live within civil society throughout their
lives young people have to make the crucial decisions themselves. You
can’t afford to make them dependent on you. And you have to accept
the pain without complaint when they make wrong decisions.

How to talk to young people

As a youth development worker, you need to think about your
objectives when you are talking to young people. These might
include:

® finding information (How much do you know about the young
person: family, community, aspirations, interests?)

® diagnosis (What are the young person’s needs? Are they
experiencing conflict with family or friends? Do they have
problems at school or in finding a job? Do they lack confidence
or self-esteem? Are they engaged in behaviour which may cause
them harm?)

® action (What can the youth development worker do to meet these
needs? It may be possible to arrange activities to increase
confidence and esteem. Information about training programmes
may lead to work. Helping a person to understand perceptions
may improve relationships.)

Framework for a conversation

It is a good idea to develop a basic framework for a conversation with
a young person. The exact nature of it may depend on your culture.
For example, in some cultures, it is accepted practice for people to
introduce themselves by talking about their ancestors and place of
origin.

Some points are important to consider:

® Take care not to make it an interrogation; if the young person
does not want to talk about anything, don’t press it. Offer the
opening, but don’t be concerned if it is not taken.

® Try to avoid taking refuge in safe topics only. These are often an
excuse to avoid talking about anything meaningful. Such barriers
include long discussions about sport, television programmes,
films or videos. You can, of course, start with this sort of thing to
establish a rapport, then move into more pertinent matters.
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® Some young people are looking for an opportunity to talk about
matters which concern them, but do not have the confidence to
raise the issues themselves.

Keep in mind that your conversation should be relaxed and easy, as if
you are talking to a good friend. Topics that offer the opportunity for
young people to talk and open up may include:

® relationships with family
relationships with friends (or lack of friends)

experience of school or work

goals and aspirations
leisure activities

Confidentiality is a crucial issue. You should keep a record of
conversations and your ‘diagnoses’ of young people’s needs but
remember that you must keep it in a safe place where others cannot
access it. Your interpretations about the issues the young person is
facing may be incorrect, especially in the beginning. You should look
back frequently to see how your perception evolves. Do not share
your perceptions and what young people have told you with others.

Activity 4.1
(about 20 minutes)

Develop a list of questions to ask a young person that may help
you to understand and meet their needs. Don’t make the
questions intrusively personal but also don’t avoid the topics
suggested above. Don’t retreat to impersonal topics, such as
sport.

Find a young person from your community or youth
programme, if possible someone you do not know very well.
Ask if they will agree to talk to you as part of your youth
development training programme. Explain that the
conversation will remain confidential. Put your questions and
develop a conversation. Remember that the nature of
conversation is that it is easy and relaxed, as if between
friends or close acquaintances.

Write notes in your learning journal, and remember to return
to your notes when you have got to know the young person
better, to gauge how your understanding of the situation has
changed.

A note of caution

If you are talking to young people about their relationships,
friendships, family and so on, it may be difficult to keep to a one-way
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conversation and avoid talking about your own family and life issues.
In a small community, this may be unavoidable. However, you should
take care that as a professional worker you are not engaging in a
reciprocal relationship. That is, you must not use your conversation
with a young person as a means of sorting out your own problems
and issues. You will certainly have some of these but you must
consciously choose a suitable person with whom to discuss your own
problems and concerns. This might be another youth development
worker, a pastor, an elder of your community, or a relative or friend.
There is nothing wrong in having personal problems and issues that
you need to explore. But you must separate them from your youth
development work. The technique of practising co-counselling with
another counsellor is a well established technique that you can learn.

Working with groups

The nature of groups

“A group is two or more individuals in face-to-face interaction,
each aware of his or her membership of the group and aware of
others who belong to the group. Each is aware of their positive
interdependence as they strive to achieve mutual goals.”

(Johnson and Johnson, 1987:8)

A group is therefore more than a collection of people who happen to
be in the same place. People waiting for a bus or queuing to buy bread
do not constitute a group. They may have a common goal, but they
do not need each other to achieve it. People in a group need to
interact with each other, or the group relationship does not exist. It is
possible now, with the widespread availability of the internet and
other telecommunications, to have virtual groups, whose members
interact through computers only, or through cameras and telephones
in video- and tele-conferencing. However, one clear disadvantage of
virtual groups is the lack of opportunity to experience the non-verbal
communication that enhances the dynamics of face-to-face groups.

Group dynamics

Group dynamics is the name given to the study of group life. This
originated in the 1930s, and much early research was conducted by
Kurt Lewin and his associates in the USA. Lewin was also an early
pioneer of ‘action research’. Being a theorist, he aimed to develop a
theory that would account for how groups work. As with most
theories, group dynamics theories are not precise. Not all groups
behave in the same way. However, many show similar, archetypal
patterns. Lewin used experiential learning situations to develop the
key operating concepts and principles to describe group activity. The
study of groups also identified group skills, the skills that help groups
operate more effectively.

Unit 4: Face-to-face skills 113



Commonwealth Youth Programme Diploma in Youth Development Work

One theory of group dynamics is the theory of stages of
development, an idea explored further in Module 4 Working with
People in their Communities.

The stages of group development are suggested as:

® forming — a period when the group comes together and members
get to know each other

® storming — a period when roles and processes are disputed and
leadership may be contested

® norming — when members define behaviour together and
establish set processes and routines

® performing — a period of stability when the group begins to
achieve its tasks

® adjourning or mourning — when the group life comes to an end,
conflict may be experienced between those keen to get to the next
stages of their lives (for example, those leaving school and getting
a job), and those who want to prolong the group as the future
may be uncertain or less pleasant (for example, those leaving
school with no job or other prospects). This may take the form of
arranging reunions or continuing meetings. Conflict may arise
between those who want to maintain the group and those who do
not.

Not all groups pass through these stages in this order, or at all.
However, the stages may give clues as to why some groups behave as
they do.

Effective groups

An effective group has three core activities:

® accomplishing its goals and tasks

® maintaining itself internally

® developing and changing in ways that improve its effectiveness.

(Johnson and Johnson, 1987:8)

Accomplishing goals

All groups have tasks to perform. A football team exists to play
matches and win. A team of youth workers exists to deliver
programmes to young people and provide for their needs. A group of
friends comes together to have fun and provide emotional support. A
village youth group may meet to learn and practise their culture. It is
only as they accomplish their goals that they become effective. Also,
some groups are formed to learn about groups and relationships. That
is their task.
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Maintenance

To be effective, groups need to consider their relationships. This is
called ‘group maintenance’. A group cannot be successful if it focuses
on its task but neglects how members relate to each other. If members
do not feel positive towards each other, the task is unlikely to be
achieved for long and the group may fall apart. Even groups which
are strongly task-oriented (such as sports teams), must give
consideration to how members get on with each other and to the
factors that support group processes. (For example, someone must
organise the refreshments and wash the football jumpers.)

Some group members may contribute more to the maintenance
aspect and others more to the task. This may change from time to
time. One important issue is balance. If a group neglects maintenance
for more than a short time, it may become ineffective. If it neglects
the task, it is also likely be ineffective. Groups that have outcome
tasks (work groups, sports teams etc.) cannot afford to spend all the
time enjoying each other’s company to the neglect of their major
purpose.

Change

Groups need to continually improve their effectiveness and deal with
changes to be successful. Members may change and new members
may be introduced and integrated into the group. This usually
requires the group to change. If tasks are not being achieved
effectively, new strategies must be developed.

Characteristics of effective groups

In order to be effective, groups are likely to have many of the
following characteristics:

® Goals must be clearly understood and relevant to the needs of the
group; they should highlight interdependence. These goals should
also evoke a high level of commitment.

® Group members must be free to communicate their ideas and
feelings and should have no hidden agendas.

® Participation and leadership must be distributed among members.
All members need to be involved in the group’s work and satisfied
with their membership. The resources of all members need to be
fully utilised.

® Appropriate decision-making processes need to be used flexibly
to match the needs of a situation. Consensus (unanimous
agreement) is desirable.

® Power and influence need to be approximately equal throughout
the group. They should be based on expertise, ability and access
to information, not on authority.
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® Conflicts from opposing ideas and opinions are to be encouraged.
Controversies promote involvement, creativity and quality
decisions. Minority opinions need to be carefully analysed and
considered.

® Group cohesion needs to be high. Members need to like each
other and want to continue as part of the group. There needs to
be acceptance, support and trust among members.

® Problem solving should be high. Problems must be resolved with
minimum energy and eliminated permanently. Procedures should
exist for sensing the existence of problems and implementing
solutions.

The interpersonal effectiveness of members needs to be high.

Group members should take time to evaluate how well the group
is functioning and consider ways to improve its effectiveness.

Activity 4.2
(about 15 minutes)

Identify a group of which you are a member. What are its
major tasks? How does the group maintain itself? How does it
normally manage to improve its effectiveness?

Record your reflections about your group in your learning
journal.

Structured group activities

Group exercises designed to promote cohesiveness of the group are
the foundation for structured group activity. Many exercises
(sometimes they are referred to as ‘games’) have been developed to
help people understand and reflect on relationships and events in
groups.

This section of the unit describes several such structured group
activities or games (19 in total). It also includes learning activities for
you to do, to help you evaluate the games and think about how you
might use them in your work with young people.

Structured group activities can form part of a programme for learning
about relationships and group dynamics. Equally, they can be used
with groups who have other goals to help improve group relationships
and performance. They are often a key element of management
training.

One important point to consider in using structured activities is the
level of risk for the exercises you choose to use. Some exercises
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require a high level of trust and support within the group, and
between you and the group, to be fully successful. You should not use
these unless you feel that this level of trust has been achieved.
However, people are often quite resilient and usually there is
something to be learned from every experience.

Structured group activities usually fall into one of the following types:
® icebreakers

® trust-building exercises

® role-playing activities

friendship activities

leadership development activities

team-building activities

feedback activities
closure activities.

Next, we give some concrete examples of structured group activities.
We describe clearly how to implement the exercises for each type of
activity so that you can get a clear picture of how they can be used in
group work. The table below sets out the exercises that are provided
within the type of activity.

Type of activity Exercises provided

1 lIcebreakers Exercise 1: Where do we come from?
Exercise 2: My coat of arms.
Exercise 3: Pair introductions.

2 Trust-building | Exercise 1: Trust rocking.
exercises Exercise 2: Trust cradle.
Exercise 3: Trust walk.

3 Role-playing Exercise 1: Headbands.
activities Exercise 2: Free role-play.
Exercise 3: Socio-drama and role reversal

4  Friendship Exercise 1: Life-span diagram.
activities Exercise 2: Sociometric diagram.

5 Leadership Exercise 1: Pins and straws.
development Exercise 2: Leadership style
activities questionnaire.

6 Team-building | Exercise 1: Broken squares.
activities Exercise 2: Reaching consensus.

7 Feedback Exercise 1: Johari window for feedback.
activities

8 Closure Exercise 1: Awards.
activities Exercise 2: Building a house.

Exercise 3: Group evaluation.
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The exercises we have chosen to describe are rated as low-, medium-
or high-risk. This refers to the level of trust and maturity in a group.
However, some of these exercises or activities may be inappropriate
for younger people, as maturity is at least in part a matter of age. As
you become a practitioner, it will be left to your personal and
professional judgement whether or not to incorporate such exercises
in your work with a group. Some exercises may involve physical
contact. If this is not acceptable to your culture, you will need to
modify them or leave them out in your youth development work
practice.

Feel free to try out some of these exercises with your peers or your
family. It will be a fun activity for you, and you also get to practise
some of the concepts you are leaning in regards to group work. If you
do have the opportunity to try out any of the exercises before you use
them in your groups, make sure to write notes of your experiences in
your learning journal.

1 Icebreakers

Icebreakers are exercises that help group members to get to know
each other and to establish norms and processes for the functioning
of the group. There are many types of icebreakers, all of them aimed
at creating a risk-free atmosphere within a group, while promoting
member confidence for active participation.

If a group is well established, you will not need to use this type of
activity. But be aware: sometimes group members appear to know
each other much better than they actually do and relationships may
be quite superficial.

Now look at the examples of icebreakers given below. In your
practice as a youth development worker, you can select from these,
modify them or invent your own. You do not have to use them in the
presented sequence.

Icebreaker Exercise 1

Where do we come from? (low risk)

This exercise is appropriate for a conference or training programme where
people have travelled some distance to take part.

Ask participants to form a line starting with those who have had the
shortest journey (in time or distance as appropriate) and finishing
with those that have the longest. In order to do this, people will have
to find out where they come from and some early introductions will
be made.

At the end of the exercise, ask participants to comment on this
experience.
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Icebreaker Exercise 2

My coat of arms (low risk)

This exercise will lead to preliminary information exchange between
participants, encouraging them to get to know each other better, in a relaxed,
non-threatening environment.

Give each participant a card or piece of A4 paper (normal office size)
and a crayon. Ask participants to divide the paper into four squares
(that is, divide it in half along the length and then along the width). In
the top left-hand square, ask them to write their names (in capitals).
In the top right square, they should draw a picture or depict their
home area (village, town or region). In the bottom left, they should
make a drawing of their favourite activity or hobby (for example,
fishing). In the final square, ask them to depict their favourite place
(on the beach, in the hills, in town). Ask each person to pin the paper
to their chest, to circulate in the room and discuss their drawing with
others.

Note: you can use other features for the squares: a person’s job,
favourite food, family.

At the end of the exercise, ask participants to comment on this
experience.

Icebreaker Exercise 3

Pair introductions (low risk)

This exercise is based on generating informal conversation to create a non-
threatening group atmosphere where group members can get to know each
other. It is a test of listening and understanding in a relaxed and safe
environment.

Divide the group into pairs. As facilitator you can include or leave
yourself out to make sure you have an even number. Ask the pairs to
spend five minutes finding out as much as they can about each other.
It is worth issuing a warning that they should not discuss anything
that they would not want shared with other group members. After
five minutes, check that both members are talking about themselves
and that one is not merely questioning and the other answering.
When each has had five minutes to find out about the other, ask each
pair to join another pair. Each person then is invited to tell that small
group about their partner. As you work with the small groups, ask the
participants if they made assumptions about each other. Also, have
they left out any important details?

At the end of the exercise, ask participants to comment on this
experience.
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2 Trust-building exercises

There is debate among group facilitators as to whether structured
activities can help groups develop trust, or whether this can only
come naturally over time. Certainly, some trust activities can be
detrimental to trust if not led carefully and firmly. The higher-risk
exercises (such as the trust cradle) should not be introduced too early
in the life of a group. Trust is important for group effectiveness to
enable people to find out more about themselves and their
relationships. People will not discuss personal issues if they feel that
they may be ridiculed or the matter could be discussed outside the
group.

Now, let’s look at some examples of trust-building exercises that can
be used in a group setting.

Trust Exercise 1

Trust rocking (low-to-moderate risk)

Divide the group into threes. One person stands facing one of the
other two and with their back to the remaining one. The two outer
people extend their arms to the shoulders of the inner person, as you
can see in the figure below.

The inner person keeps their feet together and legs straight so that
they can rock backwards and forwards, supported by the two outside
people. After a few minutes, change places so that each person has a
turn at each role. The support people should keep constant support of
the shoulders of the one who is supported. The centre person should
not be pushed between the two supports, but gently rocked.

At the end of the exercise, ask participants to comment on this
experience.

Trust Exercise 2

Trust Cradle (moderate to high risk)

This exercise requires at least six or seven participants. It is similar to
Exercise 1.

A volunteer stands in the centre of a circle. The circle members stand
shoulder to shoulder and extend arms to support the person in the
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centre around the shoulders (see figure below). The person in the
centre pivots from the ankles and is gently passed around the circle.
They can be asked to close their eyes.

It is important that the circle keeps close together and keeps constant
support for the person in the middle. After a few minutes, roles
change — someone else goes into the middle.

A higher-risk extension of this activity is the trust cradle. After several
passes around the circle, the person in the middle, with eyes closed, is
lifted by the group and gently rocked horizontally and lowered to the
ground. Care needs to be taken to support the head and to help the
person to their feet. The group needs to have enough physical strength
to lift the person.

At the end of the exercise, ask participants to comment on this
experience. Many participants report a gentle, floating feeling.

Trust Exercise 3

Trust Walk (moderate risk)

Ask the group to form pairs. If possible, provide some headscarves or
cloths to form blindfolds. One of each pair is blindfolded. If scarves
are not available, ask the participant to promise to keep their eyes
closed. Instruct the leader to guide the blindfolded person by taking
them firmly by the arm or waist (consider cultural norms here) and
lead them around the room and if possible outside. The experience
should be positive so watch for immature persons who may take
pleasure in leading their partner into danger and act firmly to stop
this. Ask leaders to describe the environment — feel textures such as
tree bark, smell flowers, describe pictures etc. Make sure that pairs
change roles.

At the end of the exercise, ask participants to comment on this
experience. How did they feel about their partner? What were the
positives and negatives of the experience?

This section of this unit requires quite a bit of visualising of how to
implement these exercises. Hopefully you are not having much
difficulty in doing so. Just a reminder: if you have the opportunity, get
a small group together and try out some of the exercises. It is great
practice for you and good fun too!
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The following activity asks you to reflect on the trust development
structured activities.

Activity 4.3
(about 15 minutes)

In your view, how do these trust development exercises
contribute to build trust within the group? Why is the risk in
Exercise 3 considered moderate? And how can moderate-risk
exercises affect group development?

Write your answers to these questions, along with your
reflections on the issue of trust development activities, in your
learning journal.

3 Role-playing activities

Group members undertake a range of roles inside and outside the
group. Roles inside the group may be very different from those
outside. Roles may change over time. Sometimes, people are pushed
by other group members into roles that they do not want. The first
exercise deals with this issue.

Role-playing Exercise 1

Headbands (low-to-moderate risk)
® On small cards (about 15 x 10 cm) write the following roles:
o EXPERT - ask my advice
o BOSS - obey me
o COMEDIAN -laugh at me
o IMPORTANT PERSON - defer to me
o STUPID - sneer at me
o INSIGNIFICANT - ignore me
o LOSER - pity me
o HELPLESS - support me

® Make a hole at each end of the card through which to thread a
string or ribbon, so that it may be tied to each group member’s
forehead as a headband.

® Place a headband on each participant ensuring that they do not
see what is written on it.

Provide a discussion topic.

Ask each participant to act as themselves and be natural.
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® Ask the group to respond to each person in accordance with what
1s written on the headband. They are not to tell anyone what is
on the headband, but to act in accordance with it.

After 20 minutes, stop the discussion and ask each person to guess
what was on their headband and then to take it off to see if they were
right. Discuss the experience, using questions like:

® What were the problems of trying to be yourself against group
pressure?

® How did you feel about being misinterpreted, for example being
laughed at when you were serious?

® Did you find yourself changing your behaviour in relation to the
group’s response?

® What criteria do people use to make judgements about people
(for example, clothes, hairstyle, voice, language, body language,
body shape and movement)?

At the end of the exercise, ask participants to comment on this
experience.

Role-playing Exercise 2

Free role-play (low-to-moderate risk)

Role-play is a rehearsal for a situation not yet experienced by you. This
exercise is a tool to prepare you and your group to deal with different
situations in a group setting.

Describe a situation relevant to your group and identify a key role
that will be necessary to address it. Within the group, get each person
in turn to outline how they are going to approach the role. You can
prepare a set of questions related to the situation in advance, to get
the groups started on the interview process.

As facilitator, be prepared to interrupt with advice on how to
improve the approach. Other group members should also be
encouraged to make suggestions. Practice two or three times until
the person playing the role feels more confident with their
approach.

This exercise presents a perfect opportunity for you to rehearse and
practise this sort of structured activity. Prepare some questions and
have a trial run with other students playing the interviewee, the youth
worker, and so on.

Note: the major assignment for this module is an interview with a
youth worker. You might like to use Exercise 2 to practise your
interview skills with another Diploma student. Speak to your tutor
about this possibility.
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Role-playing Exercise 3

Socio-drama and role reversal (moderate-to-high risk)

Role-play needs a little practice on the part of the facilitator. Do not be afraid
of it. Even if you are not experienced, some interesting discussion will emerge.
The aim is to stimulate discussion and reflection, not to provide a polished
performance. This exercise is a good example.

Invite group members to identify a situation of conflict or
disagreement that they have experienced, where they think they could
have achieved a better outcome. If there are no interesting situations,
you can suggest a hypothetical one, but check that it is relevant to the
members. A useful situation might be an argument with a teacher at
school: the student has been late with an assignment, the teacher has
asked him to consider his goals and priorities, and the student has
been uncomfortable with the situation and has not been prepared to
discuss the matter reasonably.

Get the group to play this out, then ask them to reverse roles and play
it out again. This gives both players the opportunity to experience the
other person’s point of view and to look more objectively at their own
behaviour. The facilitator needs to ensure that the facts of the
situation are accurately related. While observing, other group
members can provide feedback to the role players: suggest alternative
approaches and any other options.

Run the drama, stopping to check if it is clear and accurate enough to
get a response to the options that are raised. Stop and discuss the
issues raised.

At the end of the exercise, ask participants to comment on their
experience.

Because the role-playing structured experiences can be tricky to run,
try enacting one as part of the following activity.

Activity 4.4
(about 30 minutes)

Get together with a group of your peers and enact the socio-
drama and role reversal in Exercise 3 above.

Document the process you follow in detail in your learning
journal. In addition, record the participants’ comments and
interventions in the exercise.

124

Unit 4: Face-to-face skills



Module 3: Principles and Practice of Youth Development Work

4 Friendship activities

Friendship is a topic of great significance to many young people.
Friendships formed in the teenage years are often set for a lifetime.
Some young people have many friends and intuitively develop social
skills. Others want to make friends but their overtures may be
neglected or ignored.

The two exercises presented here may help individuals and groups
whose members have difficulty with making relationships. Individuals
can learn how they are perceived and also how to be accepted by
making small changes in behaviour. Groups may also realise that they
have marginalised some members and may act to incorporate them
more fully into group activities.

Sometimes, people suffer from a mild degree of autism and have been
unable to develop the small nuances of human behaviour that cause
others to warm to them. This sort of exercise can help them a great
deal, though they may need many more exercises than usual before
they pick up the skills.

Friendship Exercise 1

The life-span diagram (moderate risk)

Invite group members to make a list of the people who are most

important in their lives, who have the greatest impact upon them or
who are the closest in friendship. If they choose friendship, begin a
discussion about levels of friendship, using the following questions:

® What do you call your closest friends? ‘Mates’, ‘pals’, ‘buddies’
are terms used in some societies.

® What does it mean to have a close friend? Many people will
identify a reciprocal and highly personal relationship where
confidences are shared, where there 1s a high degree of trust and
each person will be likely to choose the other to spend time with
and face challenges together.

Most people only have a handful of close friends. These should be put
in the first order of friendship. Instead of friendship it might be worth
asking them to identify the people who have had most influence on
them.

There is a second level of friendship: other friends, who are not so
close as the close friends but are quite important. A third level
consists of associates or acquaintances, (possibly ‘wantoks’, people
from the same clan or culture) who are important but not close.

You may also like to raise the following for discussion:

® Where is family placed in regards to friendship? Some people are
very close to family members and others less so. This may also be
a factor related to culture and lifestyle, because in modern, urban
societies, people often live apart from their extended families.
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® In many people’s lives there are important people who may not
be friends. These may be teachers, employers, or those in
positions of authority.

After this discussion, provide each group member with a sheet of
paper. Ask people to write the word ‘ME’ in the centre and to place
all the important people from their list in a position reflecting their
closeness (i.e. those who are closest friends closest to the centre and
others appropriately more distant).

Pat Colin
Ray \ /
T ME —— sonya
Judith <~

Margaret

Then invite people to draw three concentric circles and to place the
closest in the centre, the other friends in the next one and the
associates on the outside.

Begin a discussion of friendship patterns. Ask how many close friends
and other friends people have. Most have few close friends though
there is no rule for this. Friendship takes time and effort to maintain
and those that are not tended often lapse. Ask people how friendships
have changed in their lives. Have some people become close friends
and others moved to being more distant? Why is this so? Change of
location or lifestyle (leaving school and starting work) may account
for some of this.

Take care to support people who may have few or no friends. Make
sure that they are not threatened or embarrassed by this. It may be a
result of change of lifestyle or it may be for other reasons.

At the end of the exercise, ask participants to comment on their
experience.
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Friendship Exercise 2

A sociometric diagram (moderate-to-high risk)

Sociometrics is the study of relationships in groups. As the name implies, this
exercise will help you examine the relationships within a group.

Facilitators need to exercise caution in sharing sociometric diagrams with
participants. If individuals are shown to be isolated, care must be taken to
ensure that they are not embarrassed and marginalised even further. It is
possible that if the group recognises the marginalisation, it will make bigger
efforts to incorporate the individual. This may happen with a new group
member. However, there may be reasons for the marginalisation. the
individual may be marginalised because of their behaviour or attitudes and
these may be difficult to change in the short term.

At the end of the exercise, facilitators should enable a discussion based on the
results of the exercise, in a non-threatening and inclusive environment.
Nevertheless, a good rule of thumb is: only perform this exercise when you are
sure that the group is mutually supportive and caring.

Ask group members to select other members of the group to work
together on an assignment (or be in a team with, spend spare time
with or any other situation that is meaningful to them). Members
need to write their own names on a piece of paper with the names of
the people they select. Collect the papers and construct a diagram.
You will need to do a number of drafts to get this right. Connect
people with arrows pointing to the person selected. If people select
each other, the arrows will be in both directions. The people who
have the most connections need to be in the middle. You will end up
with something like the diagram below:

A<« > B

VN,

E F/;G
ﬁl>J<—> K/

This group has two focal people: C and J. A, B and C form a tight
group. D would like to be part of this group but is not included at the
present and is on the margins of the group as a whole. J forms the
centre of a group which includes H, K and E with F and G on its
fringes, though F and G appear to want to be part of the group
focused on A, B and C.

At the end of the exercise, ask participants to comment on their
experience.
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Activity 4.5
(about 30 minutes)

In your learning journal, describe in your own words how these
friendship exercises can have an impact in assisting a group to
maintain and develop friendships. In your description, try to
answer the following questions:

® How do you think these exercises strengthen the dynamics
of the group?

® How to they contribute to keeping its cohesiveness?

5 Leadership development activities

There is a range of theories about leadership, which you will explore
in Module 4 Working with People in their Communities, as you learn
about issues of leadership and group development. There are also
several leadership development activities that you can use with your
work groups to assist them to explore what leadership is and how it is
revealed in groups. Before we provide you with a couple of examples,
we invite you to focus on how you have experienced leadership.

When we join a group, we naturally bring along our individual
strengths (these may range from communication skills — being
curious, asking questions, withholding judgement and so on — to our
ability to get a task done while empathising with the challenges, for
example problem solving). We also bring our individual challenges or
weaknesses (for example, wanting to get a problem sorted quickly,
instead of listening to everyone’s point of view first). What we bring
to a group as individuals, our different interests, skills, goals, values
and attitudes, creates the unique flavour or culture of the group.

Activity 4.6
(about 15 minutes)

Think of a time when you were a member of a group and one
person was the designated leader. In our learning journal,
describe your experiences of the group leadership.

Now, think of a time when you were the leader of a group. In
your learning journal, describe your leadership style. What do
you like to do when you are leading a group? What do you
believe are your strengths? How do you contribute positively to
a group?

While it is important to identify our own leadership style, it is also
your role to help others do the same. You can do this by supporting
your group to identify their individual strengths through experiencing
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leadership development activities together. It is possible to facilitate
structured activities that highlight the unique differences and
communication styles that show up in a group, and thereby raise
awareness of the different leadership styles that exist. For example,
some group members may take a more autocratic leadership style;
others may approach the role in a democratic style, while others may
choose to lead a group using a facilitative style.

Leadership doesn’t necessarily presuppose that only one person leads
the group. 