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Handout 1   MODES OF ASSESSMENT

Matching Exercise 

1. This kind of assessment is administered during instruction to find out which 
learning outcomes learners are handling or which they need help with; done in 
order to shape, and improve performance and behaviour. 

2. This kind of assessment is administered at the end of a specified period of 
time: -course, unit, year. This is to identify whether learners have achieved the 
objectives of the course. Emphasis can be placed on assigning grades. 

3. This assessment is given to compare learners’ score with the average score of 
the other students in the class. The teacher can include a large number of easy 
items. 

4. This assessment is given to compare learner performance against a standard or 
a set of performance tasks. A learner’s outcome is dependent on what he/she 
can do – what objectives each learner has mastered. The facilitator can use 
some very easy and some very difficult items. 

5. This assessment is based on authentic tasks that require students to show what 
they can do. Learners have to create responses to any given problems and be 
able to defend their positions. At times learners must demonstrate their ability 
in real life contexts while working on projects, or designing something. This 
encourages higher analytic and critical thinking. 

For each of the descriptions above: 

Match the description with the mode of assessment as indicated below. 
A. Criterion-referenced Assessment 
B. Formative Assessment 
C. Norm-referenced Assessment 
D. Performance-based assessment 
E. Summative or Final Assessment 



Handout 2  TYPES OF ASSESSMENT IN ODL

Types of Online Assessment
A variety of methods may be used online to assess learners in the following areas (Morgan and 
O'Reilly 1999): 

• Critical thinking (essays, reports, reflective journals) 

• Problem solving (multimedia or text-based scenarios, simulations using CD-ROM, 
videoconferencing) 

• Demonstrating techniques (videoconferencing, verification by workplace mentor, site monitor) 

• Self-management (journal, autobiography, portfolio, learning contract) 

• Information access/management (database development, bibliography, problem solving) 

• Demonstrating knowledge (written exam with local proctors, quick feedback through multiple 
choice, true/false matching, short answer tests) 

• Designing, creating (portfolios, projects using video or the Web) 

• Communicating (debate, role play, PowerPoint presentation, report journal, essay) 

• Teamwork and collaboration (e-mail, listserv, or conferencing discussions/debates) 

Advantages, disadvantages, and examples of several types are presented in the following chart. 





Handout 3  SELF-ASSESSMENT   AND TUTOR-MARKED ASSESSMENT

Introduction 

As noted already, assignments play a critical role in ODL, they are one way in which 
both the learner and the tutor can assess whether learning is taking place. 

Self-assessment:

In terms of importance, self assessment in face-to-face teaching ranks higher than that 
of  ODL  learning.   In  a  typical  classroom  setting  learners  tend  to  have  many 
opportunities to measure their progress than in an ODL environment.  In general ODL 
learners have limited means to judge their own progress.

Self-assessment refers to the ‘involvement of learners in making 
judgment  about  their  own  learning,  particularly  about  their 
achievement  and  the  outcomes  of  their  learning”  (Boud  and 
Falchikov, 1989, 529 in Crump, 2005). 

 The term self-assessment can be used interchangeably with self-marking, self-ratings or self-

evaluations.  The basic understanding of this practice is that students engage in a process to 

review, rate or mark their performance or evaluate their own learning.   In effect, there has 

been increasing interest in ways to encourage students to take responsibility for their learning. 

The literature shows that they should be able to work independently and also assess their own 

performance (Boud and Falchikov, 1989).  Since students need to be involved actively in 

evaluating and providing examples  of  their  own learning,  Adams and Hamm (1992, 105) 

believe they should be given the opportunity, among other things, to identify their thoughts 

and  reflect  on  what  they understand;  this  allows  them to  ‘create,  evaluate  and  act  upon 

matters that they and others value’. 

See (Crump, 2005, p.34)

Purpose of self-assessment:

1. To provide learners with summative feedback on their learning of a specific section
2. To help learners identify any errors, misunderstandings or misconceptions that they 

may be experiencing.
3. To provide learners with remedial strategies to deal with the errors

Format of self-assessment tests:

A good self assessment test:

• Should take a minimum amount of time
• Tests as much of the content as possible for that section
• Be of reasonable length 
• Be diagnostic in nature
• Provide feedback on correct and incorrect answers



Tutor-marked assessment:

Tutor-marked  assignments  represent  the  assessment  tasks  which  the  tutor  is 
responsible for responding to and therefore give detailed feedback to the learners. It is 
very important that these kinds of tasks are well planned so that they can achieve the 
objective they are designed to achieve. For example, what are the purposes of the 
assignments,  how  are  the  marking  guides  prepared,  how  far  can  we  say  model 
answers are enough or not. 

Purposes of tutor-marked assignment 

o Provide  detailed  and personalised  feedback:  this  is  one way in which we 
provide learner support to that student who is at a distance. While in the f2f 
situation  a  learner  will  see  tutor  and  be  able  to  have  an  exchange  with 
her/him and also even read the body language, the distance learner will only 
get the feedback on the assignment. Tutor has to provide in detail and in a 
personalised manner all feedback on the learners work. Learner should not be 
left in any doubt of what the standard expectation was. This feedback is also 
the critical form of dialogue between the learner and the tutor. 

o Identify the most important parts: usually the assignments that a tutor asks 
and require to mark will be of information regarded as critical to the course 
or learning process a learner is engaged in. Learners therefore will know that 
information being given in the form of assignments is important. 

o Supplement course work: yes most of the time the marked assignment is also 
going  to  be  part  of  the  continuous  assessment  required  for  the  overall 
assessment  of  the  learner  in  the course.  The  importance  of  this  work 
therefore,  from  both  the  part  of  tutor  and  the  learner  cannot  be  over 
emphasised. 

o Assess how a course can be improved: students’ comfort  with programme 
material;  appropriateness  of  assignments;  clarity  of  course  content; 
effectiveness of learner support strategies etc. 

Guidelines for preparing questions
Before preparing the questions, students should be fully informed about the 
criteria,  content,  and  methods  of  each  assessment  and  when  possible, 
examples should be provided. The following are the guidelines that may be 
followed when preparing tutor-marked questions 

• Tasks given as assignment should be clear, to ensure that the distance learner 
understands exactly what is required of him/her 

• Tasks should be from a broad area of coverage to ensure that each of the 
learners is able to respond to at least an area 

• Ensure that tasks come from area that has been adequately covered 
• Just like in the preparation of objectives, tasks should make use of active verbs 

to ensure that learners know what they are expected to do. 



For each assessment you create, ask the following questions:

• Is it relevant to the unit’s stated objectives? 
• Is the purpose clear? 
• Is the wording/structure clear? 
• Are the tests manageable? 

1.3 Feedback on Assessments
Students  should  be  able  to  assess  the  adequacy  of  their  responses  to 
assessment exercises. 
Students need: 

• to know how the right answer was reached 
• information on their own performance, particularly where they may have gone 

wrong 
• a clear picture of what they should do next; in what order 
• confidence in assessing their own performance and thus becoming more self-

directed in their learning 
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